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Action plan 

 

This action plan that provides a tentative solution to overcome the low levels of willingness 

to communicate among 8th A-graders is embedded in 8th grade’s unit 4, “Future matters”.  

The overall goal is for students to participate actively in an adapted public forum by using 

expressions to give opinions, make predictions, and show agreement and disagreement, 

demonstrating willingness to communicate. 

 

Pedagogical sequence 

Throughout the 10 lessons considered for the implementation process, students will 

accomplish different conceptual, procedural and attitudinal objectives (See appendix C).  

Some situation cues and characteristics are operationalized similarly throughout the 10 

lessons (See appendix D). The main differences are related to the proposed contents and 

activities (See appendix E). 

Throughout all 

the lessons, students will have the chance to practice all the elements that they discover and 

learn.  This aligns with the concept of preparation time, which is closely related to task-

confidence. Although the class is a cohesive group, the final adapted public forum (a whole-

class activity) could seem threatening. All types of activities are included (See appendix F), 

aiming to move gradually from individual and dyadic activities to a whole-class activity.

Cooperation is common to speaking, willingness to communicate and public forum, and 

students will share with partners regularly. These communicative exchanges vary in 

difficulty, since in early stages they will simply share their findings or results. As they get

closer to the final adapted forum, the exchanges will imply the reaction to classmates’ 

interventions by using all the linguistic items and expressions that they have learnt 

previously.
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By the end of lesson one, students will be able to define willingness to communicate and 

cooperation, and to identify expressions to give opinions. For the warm- up activity, students 

will react to some utterances (See appendix G) by using cards instead of linguistic items (See 

appendix H). Next, willingness to communicate (See appendix I), cooperation and 

expressions to give opinions are introduced. During this class, students receive a handout 

(See appendix J) that focuses mainly on the level of identification and then they perform 

dyadic and whole-class activities by sharing their results (See appendix K). The material 

designed for this lesson includes a presentation with videos to identify expressions to give 

opinions and videos (See appendix L).  

Once prior knowledge is addressed by recalling previous class’ concepts and the cabildo 

experience (See appendix M), the public forum genre is introduced in lesson two, and 

students discover with a certain degree of teacher-guidance the definition, roles, topics and 

stages involved (See appendix N) by paying attention to specific characteristics of a set of 

videos (See appendix O). In this lesson, students participate in dyadic, group and whole-class 

activities to share their results after completing some activities proposed in a handout (See 

appendix P). By the end of this lesson, students will be able to describe a forum and its 

various stages and an assigned role (See appendix Q).  

By the end of lesson three, students will be able to identify the sections of their interventions 

(as panelists or moderators, depending on the role they choose). Once students choose their 

roles and topics (See appendix R), they start looking for the information that is required for 

their interventions during the forum. Finally, students share with partners the most relevant 

finding on their topics.   

During lesson four, other elements that can assist interventions and exchanges during the 

forum are presented. Expressions to show agreement, disagreement and going to are 

presented in a format similar to class one. By the end of this lesson, students will be able to 

identify expressions to agree and disagree, and “will” and “going to”. 
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By the end of lesson five, students will be able to use expressions to agree and disagree, to 

use will and going to, and to identify certain criteria related to cooperation. during this class, 

students conduct their first discussion, which focuses on the most relevant finding about their 

topic. In this case, the activity is dyadic, and students provide partners with comments on 

their performance paying special attention to some criteria introduced for this and incoming 

discussions (See appendix S). In the post-discussion, as a whole-class, students receive 

general feedback and then they reflect on their performance.  

By the end of lesson six, students will be able to create a written version of their interventions 

during the forum, including two new sections; evaluating the importance of their topic and 

sharing it as an opinion and making a prediction (panelists) and to make a draft of supportive 

slides considering panelists’ topics (moderator). Students make predictions and appreciate 

their topics, adding the two new sections to their interventions. Next, they post a refined 

version of their interventions in the web forum. Based on what classmates posted previously, 

the moderator starts working on the PPT what will be presented during the final forum. 

Finally, they share with a partner a reflection on what they have done well and what they 

need to improve.  

In lesson seven, students receive a hard copy of the last version of their intervention. After 

practicing for some minutes, they form groups to conduct the second discussion. While four 

students discuss, five observers assess classmates’ performance (See appendix T) by 

considering the criteria introduced in lesson five. Them, they switch turns. Once both parts 

of the group have discussed, the teacher makes general comments based on what was 

observed and encourages students to do the same. Each student receives feedback and reflects 

on her performance. By the end of this lesson, students will be able to practice the final 

version of their intervention during the forum activity and to evaluate their partners’ 

information and prediction by using expressions to agree, to disagree and to give an opinion.  

By the end of lesson eight, students will be able to practice the final version of their 

intervention during the forum activity and to evaluate their partners’ information and 

prediction by using expressions to agree and disagree and to give an opinion. During this 
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class, students are grouped based on the classmates that will be panelists each day. While 

panelists and moderator of the first day discuss by using their actual interventions, the 

audience of day one makes comments, assesses (See appendix U) and reacts if necessary. 

Then, they switch roles. During this stage, the moderator performs her functions with the 

help of the teacher if necessary. Finally, they switch roles. In the post-discussion stage, 

students receive feedback from their classmates and teacher.  

During lessons 9 and 10 the final forum instances will take place. First, the moderator 

presents an introduction and the panelists with their corresponding topics, by following the 

agenda that they chose as a class. These days, students are assessed by considering criteria 

included in a rubric (See appendix V). In both days, in a post-discussion stage, students will 

reflect on their performance and to share their impressions on the instance, focusing mainly 

on aspects related to participation.  

Data collection  

 

To evaluate the effectiveness of this AR proposal, four instruments will be designed to gather 

information:  students’ questionnaire, class to class teacher’s chart, self-evaluation and peers’ 

evaluation rubrics, and the final evaluative instance.  

A willingness to communicate questionnaire is a four items paper-based questionnaire that 

includes two main sections: Perception of my participation in the last four classes and 

perception of my participation today (See appendix W). The objective of this questionnaire 

is to find out information about how students perceive their own participation. This 

questionnaire is intended to be answered in three moments, aiming to make possible to 

compare and describe how the students’ perceptions evolve positive or negatively. This 

instrument will be given at the end of lesson 1, 6 and 10. The data will be analyzed 

quantitatively, setting the progression of each student. 

The class-to-class teacher’s chart is a paper-based instrument that will be used by the teacher 

mainly. It is composed by two main sections: A Gant chart and a chart with all situation cues 
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and characteristics that were operationalized in the class. The objective of the instrument is 

to find out information about the overall performance of students when considering a certain 

sequence of activities and grouping strategies. In the Gantt chart section, the teacher will 

write next to each activity “+” depending on the levels of participation that 8th grade students 

evidenced. The chart with all the situation cues and characteristics is intended to be 

completed after the lessons, since includes the reflection on the effectiveness of the 

operationalization during each class.  

Self-evaluation and peers’ evaluation on willingness to communicate are two instruments 

that gather students’ perceptions on specific moments. Both instruments include the same 

three criteria, but in the first one students assess their own performance and in the second one 

they assess their classmates’ performances.  The objective of these instruments is to find out 

quantitative information about the contributions that students make when they work with 

classmates.  Consequently, samples of the effectiveness of the discussions in terms of 

willingness to communicate. Self-evaluation will be given to students during lessons 5,7 and 

8, and peers evaluation during lessons 7 and 8. The data will be analyzed by using a line chart 

to check the progress.  

Since the concepts of willingness to communicate and cooperation are vitally important to 

the final forum, the effectiveness of this evaluative instance is conditioned by the 

effectiveness of the intervention. However, only two criteria of the rubric are explicitly 

related to willingness to communicate. They correspond to the assessment of students in 

terms of audience: “The student evidenced having evaluated at least one classmate 

intervention to show agreement or disagreement with little support of notes” and “The 

students evidenced cooperation by responding to at least one panelist’s intervention, 

enrichening the forum”. 
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post the draft of the slides they created (as moderators).  

Practice their interventions during the forum activity and to 

react to their partners’ information and predictions by using 

expressions to agree, to disagree and to give an opinion 

demonstrating cooperation while discussing. 

 

Assess their classmates participation by completing a chart.
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Lesson 1 
Conceptual objective: By the end of the lesson, students will be able to define willingness to communicate and cooperation, and to 
identify expressions to give opinions  
Procedural objective: By the end of the lesson, students will be able to explain to a partner the concept of willingness to communicate, 
cooperation and to mention at least one expression to give opinions.  
Attitudinal objective: By the end of the lesson, students will be able to behave respectfully when the classmates or the teachers are 
talking.   
 
Contents: WTC – Cooperation – Expressions to give an opinion  
Indicators for evaluation: > Students demonstrate a respectful behavior when classmates or teachers are speaking.  
                                              > Students identify in diverse media at least 3 expressions to give opinion (texts, songs, videos). 
                                              > Students define the concept of cooperation in a small piece of paper.  
Step Material Tasks (Teacher) Tasks (Pupils) Interaction Purpose 
Warm-up 
activity 

PPT 
Penalty cards 
    1 green card 
    1 red card 

T gives the instructions (If 
you feel identified, raise the 
green card. If not, the red 
one).  
T checks comprehension 

Ss pay attention while 
the T gives the 
instructions. 
Ss makes questions  
 
 

T -> Ss 
S -> T 
Ss -> T 
 
 
  

To provide Ss with 
instructions on what they 
will have to during the 
activity. 
To check that students 
understood the instructions 
  

T projects some statements 
and asks some student to 
read one statement. 
 

One S reads while the 
rest of the class listens 
respectfully. Then, Ss 
react raising green or 
red cards. 

T -> Ss 
S -> Ss 

To engage the topic with Ss’ 
experiences.  
To get students to 
participate actively in a less 
demanding way.   
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Engage 
WTC 

PPT Slide with 
questions: Do 
you like to share 
with your 
partners in 
English? Why?  

T asks Ss to group in pairs 
and asks them to comment 
with their partners.  

Ss pay attention to the 
instructions 
Ss form pairs 
S answers and 
comments with S.  
 

T -> Ss 
S -> S 

To let Ss reflect on their 
previous experiences 
working with partners and to 
engage that with WTC.  

Study WTC Handout T provides students with a 
handout. After each task 
concludes, encourages Ss to 
share with partners and 
then with the rest of the 
class.   

Ss complete the tasks. 
Next, they share with a 
partner and finally with 
the rest of the class.  

T -> Ss 
S -> T 
S 

To let students know what is 
WTC and what is 
cooperation 

Activate 
WTC 

Handout  Teacher asks students to 
underline the sentences that 
are related to cooperation 

Ss pay attention to 
instructions. Next, they 
underline the 
sentences.  Next, they 
share their results with 
a partner and with the 
rest of the class.  

 To check that student have 
understood cooperation.  

Engage 
Expressions 
to give 
opinions 

Handout Teacher asks students to 
infer what expressions can 
be helpful to give opinions. 
 
 
Asks Ss to share their 
results in pairs. 

Ss pay attention to 
instructions. Next, they 
underline the 
expressions.  
 
Ss form pairs and share 
their results.  

T -> S 
S -> T 
 
S -> S 

To let Ss discover –through 
risk taking- the expressions 
to give opinions. 
 
To provide Ss with the 
chance to check and discuss 
with partners.  
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Study 
Expressions 
to give 
opinions 

PPT T chooses students to share 
results with the rest of the 
class 

Ss share their results   T -> S 
S-> T  

To provide Ss with input 
and information that alter 
they will recall.  

Activate 
Expressions 
to give 
opinions 

PPT with texts, 
songs, videos  

T asks students to write 
down all the expressions 
that they read or hear.  
 
 
T collects that shits of 
paper as evidence 

Ss pay attention and 
then identify 
expressions and write 
them down.  
 
Ss hand in their pieces 
of paper 

T -> S 
S 

To let Ss identify the 
expressions through diverse 
media.  

Exit ticket:  Piece of paper T asks students to answer 
in a small piece of paper: 
What is cooperation? 

Ss answer the question 
and hand in the pieces 
of paper 

T -> S To ensure that Ss 
understood the new concept, 
being able to define it.  
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Lesson 2 
Conceptual objective: By the end of the lesson, students will be able to describe a forum and its various stages and an assigned role.  
Procedural objective: By the end of the lesson, students will be able to

Attitudinal objective: By the end of the class, students will be able to demonstrate respect by avoiding making disruptive noise.  
 
Indicators for evaluation: Students write at least one function per role 
                                              Students describe the function of their roles in trios or groups of 4 students. 
                                              Students write at least 2 stages of a forum 
                                              Students avoid making disruptive noise or stop making so when they are asked.                                          
  
Warm up 
activity:  

PPT + whiteboard 
+ markers 

T asks Ss about the 
concept that they 
remember from previous 
class 
 
T writes down all the 
ideas of Ss 

Ss brainstorm the 
concepts that they 
remember 

T -> Ss 
Ss -> T 

To help Ss to recall what was 
covered the previous class.  
 
To activate prior knowledge 
and to promote Ss’ 
participation in the class.  

Engage: 
Video of a 
forum 

PPT with questions 
about the previous 
year’s cabildo.  
 

T asks questions related 
to the mechanics and 
topics of the cabildo in 
which they participated. 

Ss participate 
answering the 
questions.   

T -> S 
S 

To engage students with the 
genre public forum. 
 

Study: 
Forum  
 

PPT with videos + 
handout 

T asks students to watch 
the videos, paying 
attention to the mechanics 
and to the functions of the 
people involved. Next, T 
asks students to share 
their results with partners 
and with the rest of the 
class.  

Ss pay attention to the 
video, answering the 
questions in the 
handout. Next, they 
share their results with 
a partner and with the 
rest of the class.  

T -> 
S -> S 

To promote discussion, 
cooperation and to help 
students confirm their 
results.  
 
To provide Ss with the main 
features of the forum to 
generate expectations on 
what they will have to do.  
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Activate: 
Forum 

PPT with guiding 
questions 

T asks students to create a 
definition as a class by 
paying attention to some 
questions and to their 
previous findings.  

Ss create as a whole-
class the definition 
and forum 

T -> Ss 
Ss -> T 

 

Activate: 
Forum 
topics 

PPT with topics T projects a slide with 
numerous topics and as a 
whole-class, Ss discard 
those which would not be 
appropriate to address in a 
forum. 

Ss tell the T which 
topics to discard 
topics that are not 
appropriate to address 
in a forum.  

T -> Ss 
Ss -> T 

To check that Ss have 
understood the kind of topics 
that are most likely to be 
discussed in a forum.  

Activate: 
roles  

Pieces of paper 
with one role.  

T asks Ss to form groups 
of 4, 5 people. Gives one 
piece of paper to each S 
with a determined role. 
Next, explains the 
activity: Each one of you 
will have to describe the 
functions depending on 
the assigned role.  

Ss form groups. 
 
Ss receive a piece of 
paper. 
 
Ss describe their 
functions depending 
on the assigned role.  

T -> S 
S -> S 

To allow Ss to recall the 
functions of each role. 
 
To promote cooperation 
among peers. 
 
To make Ss take turns. 
 

Wrap-up  Piece of paper with 
a chart 

T provides Ss with a piece 
of paper with a chart to 
write information about 
forum stages and roles. 
Next, T ask Ss to hand it 
in.  

Ss receive a piece of 
paper. 
 
Ss fill the chart with at 
least 1 function per 
role and at least 2 
stages of the forum.  

T -> S 
S 

For the T to collect 
information about Ss 
progress.  
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Lesson 3 
Conceptual objective: By the end of the lesson, students will be able to: 
Panelists:  identify the structure of their intervention during the forum activity in a written version.  
Moderators: to identify the parts of a forum agenda. 
Procedural objective: By the end of the class, students will be able to 
Panelists: post the information that they gathered about their topics and share with a partner the most relevant finding on their 
topics.  
Moderators: make a draft of the forum agenda including classmates’ names and topics.  
Attitudinal objective: By the end of the class, students will be able to behave respectfully in the computer lab by avoiding making 
disruptive noise. 
Computer lab 
Indicators for evaluation: > Students state at least one part of their incoming interventions. 
                                              > Students post the information that they gathered 
                                              > Students describe the parts of a forum agenda 
                                              > Students brainstorm an order including classmates’ and their topics.  
                                              > Students avoid making disruptive noise at the computer lab.  
Warm up 
activity: 
unscrambling 
the forum 
itinerary 

PPT  T asks Ss to form groups 
of 4 or 5 Ss. Then, they 
are provided with some 
sheets of paper that 
contains some activities 
to perform during the 
incoming classes. Asks 
Ss to order them.  

Ss pay attention to the 
instructions. Next, 
they form groups. 
Finally, they work and 
discuss with partners 
to reach the right 
order (from their 
points of view) . 

T -> Ss 
S -> S  

To generate expectations 
on the incoming 
activities towards the 
forum activity.  
 
To promote cooperation 
and group activities. 

Engage: 
Topics 
selection 

PPT with all the 
topics 

T tells Ss that they will 
choose topics for the 
forum activity.  

Ss pay attention to the 
instructions. Next, the 
choose a topic. 

 To address as much as 
possible Ss’ intrinsic 
motivation while 
constraining the range of 
topics (and consequently, 
vocabulary) 



33 
 

Study: 
Intervention 

Web forum 
Computer 

T shows students a text 
in which a topic is 
defined and explained 
step by step. Next, T 
mentions that that is the 
structure the intervention 
during the forum. 

Ss pay attention to the 
T and to the structure 
of their intervention. 
 
Ss take notes.  

  

Activate 
Looking for 
information 
to fill the 
chart 
(Panelists) 

Word doc 
Computer 

T provides Ss with a 
handout with a chart that 
students need to fill with 
the information that they 
will look for at the 
computer lab. T 
encourages Ss to use 
dictionaries or translators 
if it is necessary 
 

Ss receive a doc via 
email which includes 
a chart with the 
information that they 
need to look f 
or  
 
Ss look for 
information, use 
dictionaries and 
translators if 
necessary 

T -> Ss 
Ss -> T 
S 

For students to identify 
the structure of their 
intervention in the 
incoming forum 

Activate 
Moderator 

Word doc 
Computer 

T provides students with 
samples of forum 
agendas and asks the 
student to identify the 
components. 
 
T ask S to work on a 
handout identifying the 
parts of a forum agenda 

S receive a doc via 
email which includes 
agenda samples 
 
 
 
 
S identifies the parts 
of a forum agenda and 
makes connections 
with classmates’ 
topics 

T ->S 
S  

For moderators’ to get 
closer to the concept of 
forum agenda and the 
functions that they will 
perform during the 
forum. 
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Activate 
Posting 
information 
on the forum 

Web forum 
Computer 

T asks Ss to post on the 
forum the information 
that they gathered 
 
T asks moderators to 
describe forum agenda 
on the forum 

Ss post the 
information that they 
gathered on the forum 
 
 
Moderators describe 
and define forum 
agenda on the forum 

T -> Ss 
Ss -> Ss 

For students to have a 
place in which save the 
information that they 
gathered. 
 
For T to collect evidence 
on Ss’ work. 
 
For T to identify any 
difficulties or Ss who 
need more help.  

Activate 
Sharing the 
most 
interesting 
finding with 
a classmate 

Students’ 
notebooks 

T asks Ss to form pairs 
and to share the most 
relevant finding on their 
topics.  

Ss form pairs and 
share their most 
interesting finding.  

T -> Ss 
S -> S 

For students to remember 
and identify their topics 
and to recall some 
interesting feature. 

Closure PPT T asks Ss if they want a 
linear forum or a forum 
with interaction after 
every intervention 

Ss decide whether 
they want a linear or 
interactive forum 

T -> Ss 
Ss -> T 

For students to make 
decisions about the 
incoming forum, and to 
participate in order to 
make that decision.  
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Lesson 4 
Conceptual objective: By the end of the lesson, By the end of this lesson, students will be able to identify expressions to agree and 
disagree, and “will” and “going to”. 
Procedural objective: By the end of the class, students will be able read, highlight, write and classify the expressions that they 
learnt, and to share their results in groups. 
Attitudinal: By the end of the class, students will be able to share their results with their partners respectfully.. 
Indicators for evaluation: > Students are able to highlight at least 3 expressions to disagree, at least 3 expressions to agree and 2 
sentences              which include predictions from a handout.  
                                              > Students are able to underline at least 4 predictions.  
                                              > Students are able to share their results with classmates. 
                                              > Students are able to share results with partners respectfully.  
 
Warm up 
activity:  

Whiteboard + 
marker 

T asks Ss to remember 
the cabildo and the 
reflective day: 
What kinds of words did 
you use? 

Ss remember the 
cabildo and the 
reflective day and 
answer the T’s 
questions 

T -> Ss 
Ss -> T 

To  make connections 
between the forum 
activity and other 
instances in which Ss  
have already participated.  

Engage:   
PPT 

T asks Ss to read some 
statements. If they agree, 
they have to stand up. If 
not, they have to say 
“Nope”.  

Ss pay attention to the 
statements and react 
depending on whether 
they agree or not.   

T -> Ss 
S -> Ss 
Ss -> S 

To make connections 
between students 
answers and the 
incoming topic.  

Study: 
expressions 
to agree and 
disagree 10 
minutes)  

Handout T gives students a 
handout. Next, T 
encourages Ss to share 
their results with a 
partner and the rest of the 
class.  

Ss complete the 
handout. Next, they 
share with a partner 
and with the rest of 
the class.  

T -> Ss 
S 

For students to be 
provided with 
expressions that they can 
use to interact during the 
forum activity. 

Listening 
and 
identifying 

PPT 
 

T asks Ss to form groups 
and write down all the 
expressions that they 

Ss form groups and 
write down all the 

 For Ss to identify by 
reading and listening the 
expressions that they will 
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expressions 
(12 minutes)  

Videos 
 
Texts 

read or listen from the 
media on the PPT. 

expressions that they 
identified. 

use during the forum 
activity. 

*+Engage Short video T asks Ss what is this 
video about? 

Ss watch the video 
and next, they answer 
the question. 

T -> Ss 
Ss -> T 

For students to generate 
inferences about 
predictions. 

Studying 
making 
predictions 
10 minutes 

PPT T shows some PPT the 
use of will, going to and 
some expressions to refer 
to future. 

Ss pay attention to the 
PPT. They write notes 
and then make 
questions. 

T -> Ss 
Ss -> T 

For students to be 
provided with the 
necessary vocabulary to 
make predictions on their 
topic to add to their 
interventions in the 
forum activity. 

Activate Handout T provides Ss with a 
handout. Asks Ss to 
underline all the 
expressions related to 
agreeing, disagreeing and 
predictions. 

Ss pay attention to the 
descriptions and next 
they start working on 
the handout. Ss 
underline all the 
expressions that they 
identify. 

T -> Ss 
S 

For students to identify 
in texts the expressions 
that will help them to 
participate in the forum 
activity. 

Sharing with 
a partner 

 T asks Ss to form pairs. 
Next, they share their 
findings. Finally, they 
hand-in their handouts. 

Ss share their results 
in pairs. They correct 
their answers if 
necessary. Finally, 
they hand in their 
handouts. 

T –> Ss 
S -> S 

To promote cooperation 
and interaction with 
peers. 
 
To provide Ss with the 
chance to correct their 
answers or any idea 
which is not clear. 
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Lesson 5 
Conceptual objective: By the end- of the class, students will be able to use expressions to agree and disagree, and to apply “will” 
and “going to”. 
By the end of the class, students will be able to identify certain criteria related to cooperation inside a discussion to assess their 
own performance.  
Procedural objective: By the end of the lesson, students will be able to discuss with a partner their main findings on their topics, 
demonstrating cooperation, and assessing by following certain criteria. 
By the end of the class, students will be able to make a prediction about the things that they will improve next time. 
Attitudinal objective: By the end of the class, students will demonstrate a respectful and cooperative attitude while discussing 
with a partner. 
Indicator for evaluation:  > Students reflect on their performance, stating what they did great and what they can improve.  
                                             > Students recall some criteria related to cooperation 
                                             > Students demonstrate respect while discussing with a partner. 
                                             > Students are able to make a prediction on a piece of paper. 
Warm up 
activity  

Whiteboard + 
markers 

T asks Ss to remember 
expressions to agree and 
to disagree. T writes on 
the whiteboard the 
expressions. 

Ss pay attention to the 
teacher. Next, they 
brainstorm the 
expressions that they 
remember. 

T -> Ss 
Ss -> T 
S -> T 

To recall the expressions 
covered during the last 
session 
 
To address previous 
knowledge.  

Engage 
Discussion 

Video T asks Ss to pay attention 
to turn taking and 
attitudes. 
 
 
T asks Ss to form pairs or 
trios 

Ss watch the video 
and pay attention to 
turn taking and 
attitudes. 
 
Ss form pairs or trios. 

T -> Ss 
 
 
 
 
 
S -> S 

For Ss to generate 
inferences about the 
incoming activities.  
 
To promote group 
activities. 

Explaining 
the 
discussion 

PPT T introduces some 
criteria for the incoming 
discussion. 
 

Ss pay attention to 
some criteria related 
to discussions. 
 

T -> Ss 
 
 
 

For students to know 
some criteria that are 
useful while discussing 
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The rules for the 
incoming discussion are 
introduced 

 
 
Ss pay attention to the 
discussion’s rules 

 
 
 
T -> Ss 

and that are related to 
cooperation. 
 
To promote participation 
and cooperation. 
 

Discussion   T asks Ss to talk about 
the most important things 
they learnt about their 
topics (forum) 
 
Asks Ss to use 
expressions to agree and 
to disagree 

Ss discuss the most 
important things that 
they leant. 
 
 
 
 
Ss use expressions to 
agree and to disagree. 

S -> S To address familiarity, 
cooperation, previous 
knowledge. 
 
To practice what Ss will 
do during the forum 
activity 
 
To practice the kind of 
interaction that they will 
face during the forum. 

Post-
discussion 

 T comments on Ss 
performance and gives 
more tips based on what 
was observed 

Ss pay attention to the 
feedback 

T -> Ss To provide Ss with 
feedback and guidance 
on the areas that they can 
improve 

 T asks Ss to, in the same 
pairs, tell the partner if 
they were cooperative or 
not 

Ss keep working in 
pairs and tell partners 
whether they were 
cooperative or not, 
this, aiming to 
improve in the future. 

T -> Ss 
S -> S 

For Ss to reflect on their 
partners’ performances, 
aiming to improve in the 
future.  

Study PPT T shows Ss the next 
discussion terms and 
conditions 

Ss are provided with 
the next discussion 
structure 

T -> Ss For students’ to get 
familiarized with the 
context in which they 
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will discuss the next 
time. 

Activating 
Predictions 

Handout T provides Ss with a 
piece of paper with the 
question: 
What will I do better the 
next time? 

Ss apply making 
predictions by 
answering the 
question that is written 
in the piece of paper. 

T -> Ss For students to apply 
making a prediction by 
using will or going to.  
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Lesson 6 
Conceptual objective:  
Panelists: By the end of the class, students will be able to create a written version of their interventions during the forum, including 
two new sections: evaluating the importance of their topics and sharing it as an opinion and making a prediction. 
Moderators: By the end of the class, students will be able to make a draft of supportive slides considering panelists’ topics  
 
Procedural objective:  
Panelists: By the end of the class, students will be able to post in the forum a new version of their interventions, adding an 
evaluation of the importance of their topics and a prediction. 
Moderators: By the end of the class, students will be able to post the draft of the slides they created.  
 
Attitudinal objective: By the end of the class, students will be able to behave respectfully and to avoid making disruptive noise. 
 Computer lab 
Indicators for evaluation: Students are able to post a draft of their interventions including a prediction and stating their topics’ 
relevance. 
                                             > Students are able to write a prediction connecting their topics and Rancagua. 
                                             > Students are able to appreciate their topics’ relevance. 
 
Warm up 
activity 

PPT T asks students to 
remember the use of 
because, so T gives some 
examples and Ss give 
coherent reasons.  
Example: Smoking is 
dangerous because… 

Ss give examples of 
reasons to some 
statements provided 
by the T. 

T -> Ss 
Ss -> T 

To remember the use of 
because, and to promote 
justifying decisions 
during the forum.  

Activate : 
forum 
intervention  

Computers T asks Ss to write a draft 
that includes the 
information that they 
gathered before 

Ss write a draft with 
the information that 
they gathered before. 

T -> S 
 
S 

For Ss to rearrange the 
information that they 
gathered to create a 
coherent intervention that 
achieves all the 
requirements. 
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Activate: 
giving an 
opinion / 
forum 
intervention 

Computers T asks Ss to write in the 
same document whether 
their topic is important or 
not or why. Encourages 
Ss to use dictionaries if 
necessary. 

Ss evaluate their 
own topics’ 
relevance and justify 
their decisions. Ss 
use dictionaries if 
necessary. 

T -> S 
 
S 

For students to apply 
expressions to give 
opinion, just like they 
will do in the forum, and 
to justify their decisions.  

Activate: 
Making a 
prediction/ 
forum 
intervention 

Computers T asks Ss to make a 
prediction about their 
topic in connection with 
Rancagua 

Ss write a prediction 
about their topics in 
connection with 
Rancagua  

T -> Ss 
 
S 

For students to make a 
prediction for their forum 
interventions.  

Activate: 
forum 
intervention 
(refined 
version) 

Computers T asks Ss to post their 
new partial interventions 
considering the 
remaining sections 

Ss post their refined 
interventions 
considering an 
opinion and 
prediction. 

T -> Ss 
 
S 

For Ss to organize a 
refined version of their 
intervention during the 
forum.  
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Lesson 7 
Conceptual objective: 
By the end of this lesson, students will be able to practice the final version of their intervention during the forum activity and to 
evaluate their partners’ information and prediction by using expressions to agree, to disagree and to give an opinion. 

Procedural objectives:  
Practice their interventions during the forum activity and to react to their partners’ information and predictions by using expressions 
to agree, to disagree and to give an opinion demonstrating cooperation while discussing. 
 
Assess their classmates participation by completing a chart. 
Attitudinal objective: By the end of the class, students will be able to participate in a group discussion respecting all the partners 
opinions. 
Indicators for evaluation:  > Students evaluate partners’ interventions, expressing agreement and disagreement. 
                                               > Students express agreement and disagreement. 
                                               > Students practice a final version of their interventions.  
                                               > Students demonstrate a respectful attitude towards their partners while discussing and assessing. 
Warm up 
activity : 
Remembering 
the criteria 
(10 minutes) 

Whiteboard 
+ markers 

T asks Ss to 
remember 
the criteria 
related to 
cooperation 

Ss tell the 
teacher some 
criteria 
related to 
cooperation 

T -> Ss 
Ss -> T 

For students to remember the criteria that are 
relevant in regards to cooperation 

Study: 
Intervention  

Hard copy 
of last 
version on 
the forum 

T asks Ss to 
practice their 
interventions 

Ss practice 
their 
interventions 

T -> Ss  

Activate: pre-
discussion  

 T asks Ss to 
form groups 
of 8 or 9 
people 

Ss forms 
group of 8 or 
9 people 

T -> Ss 
S -> S 

For students to address’ familiarity by choosing the 
people with whom they feel comfortable while 
working 

  T provides 
each student 

Each S 
receives a 

T ->  For students to assess afterwards their classmates’ 
cooperation and contributions. 
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with a 
handout to 
assess to 4 or 
5 classmates 

handout with 
a chart to 
assess 5 
classmates 

Activate: 
Discussion  

     

Activate: 
Discussion  

     

Closure   T makes 
comments on 
Ss 
performances 
and invites 
Ss to make 
comments 
too. 

Ss pay 
attention to 
T’s 
comments 
and make 
comments 
about their 
classmates’ 
performances 

 To provide Ss with feedback and to encourage Ss to 
reflect on their pees’ performances as well.  

Exit ticket  T gives a 
sheet of 
paper to each 
S to reflect 
on her 
performance 

S receive a 
sheet of 
paper and 
reflects on 
her 
performance 

 For Ss’ to reflect on their performances 
 
For T to gather evidence about Ss’ performances 
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Lesson 8 
Conceptual objective: By the end of the class, students will be able to practice the final version of their interventions during the forum 
activity and to evaluate their partners’ information and prediction by using expressions to agree and disagree and to give an opinion.  
 
practice the final version of their intervention during the forum activity and to evaluate their partners’ information and prediction by 
using expressions to agree and disagree and to give an opinion 
Procedural objective: By the end of the lesson, students will be able to participate in a whole-class discussion that focuses on their 
interventions and actual groups for the forum. They will also be able to react to a partner’s intervention, by giving an opinion, 
agreeing or disagreeing to demonstrate cooperation.  
Attitudinal objective: By the end of the class, students will be able to participate in a whole-class discussion respecting all the 
partners opinions. 
Warm-up activity  T asks Ss to 

remember the 
agenda and the 
structure that they 
decided for their 
forum. 

Ss remember the 
agenda and the 
structure of the 
forum in which 
they participate. 

T -> Ss 
Ss -> T 

For students to 
remember the 
structure of the 
forum in terms of 
order and 
interactions. 

Activate: 
Discussing (forum 
format)  
 
(Panelists day 1 
discuss – Panelists 
day 2 assess and 
interact)  

PPT designed by 
the moderator 

T monitors the 
activity and helps 
the moderator with 
timing and guiding 
the forum. 

Ss follow the 
instructions of 
moderator and T. 
They talk about 
their interventions 
and react to their 
partners’ ones. 

T -> Ss 
M -> Ss 
S -> S 
M -> S 

For students and 
moderator to 
practice the 
sequence that they 
will follow in the 
actual forum.  

Activate: 
Discussing (forum 
format)  
 
(Panelists day 2 
discuss – Panelists 

PPT designed by 
the moderator 

T monitors the 
activity and helps 
the moderator with 
timing and guiding 
the forum. 

Ss follow the 
instructions of 
moderator and T. 
They talk about 
their interventions 

T -> Ss 
M -> Ss 
S -> S 
M -> S 

For students and 
moderator to 
practice the 
sequence that they 
will follow in the 
actual forum.  
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day 1 assess and 
interact)  

and react to their 
partners’ ones. 

Closure  T comments on 
overall performance 
and provides each 
Ss with some notes 
with things that did 
good and things to 
improve 

Ss listen to overall 
performance’s 
comments and 
receive some notes 
regarding their own 
performances.  

T -> Ss 
T -> S 

For students to 
obtain general and 
individual 
feedback. 
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Lessons 9 and 10 
By the end of the class, students will be able to 
Panelists Conceptual 

objective:  
Apply will and going to to make predictions, demonstrate knowledge regarding their roles 
considering the genre forum, and demonstrate cooperation.   

Procedural 
objective:  

Participate in a forum activity by presenting properly a topic, appreciating its relevance and 
making a prediction in connection with Rancagua.  

Attitudinal objective Demonstrate a respectful attitude towards classmates and teacher.  
Moderator  Conceptual 

objective 
Apply will and going to to make predictions, demonstrate knowledge regarding her role 
considering the genre forum, and demonstrate cooperation. 

Procedural 
objective: 

Participate in a forum by presenting properly panelists and their topics, appreciating relevance, 
making a prediction in connection with Rancagua to summarize. 

Attitudinal 
objective:  

Demonstrate a respectful attitude towards classmates and teacher.  

Audience Conceptual 
objective: 

To evaluate panelists’ intervention and to use expressions to agree and disagree, and demonstrate 
cooperation 

Procedural 
objective: 

Participate in a forum as audience by paying attention to panelists’ interventions, evaluating the 
interventions and expressing agreement or disagreement while demonstrating cooperation by 
contributing to the discussion. 

Attitudinal 
objective: 

Demonstrate a respectful attitude towards classmates and teacher.  
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Appendix F: Gantt chart 

 

Willingness to communicate: 
Situational information 

1 2 3 4 5 6 7 8 9 10 

Situation cues           
Interlocutors: Cooperation X X X X X X X X X X 
Interlocutors: Familiarity X X  X X X     
Interlocutors: Participation X X X X X X X X X X 
Classroom atmosphere: Classmates X X X X X X X X X X 
Classroom atmosphere: Class size X X X X X X X X X X 
Classroom atmosphere: Teacher X X X X X X X X X X 
Task: Topic  X X  X X X X X X 
Task: Dyadic activity X X X X X X     
Task: Group activity   X    X    
Task: Whole-class activity X X  X X   X X X 
Preparation-time X X X X X X X X X X 
Self-assessment (formative)     X  X X   
Peer assessment (formative)       X X   
Assessment (summative)         X X 
Willingness to communicate – situation 
characteristics 

          

Task-confidence X X X X X X X X X X 
Task-interest  X X   X X X X X 
Task-usefulness  X X  X X X X X X 
Tasks or steps towards the forum           
Getting to know cooperation X          
Linguistic repertoire: Expressions to 
give opinions 

X X   X  X X X X 

Getting to know forum genre  X         
Choosing a topic for the forum   X        
Forum intervention   X   X X X X X 
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Linguistic repertoire: Expressions to 
show agreement 

   X X  X X X X 

Linguistic repertoire: Expressions to 
show disagreement 

   X X  X X X X 

Linguistic repertoire: Expressions to 
make predictions 

   X   X X X X 

Interventions (draft)   X   X     
Practicing panelists and moderators’ 
intervention 

    X  X X   

Systematized discussions     X  X X   
Discussions and observers ring       X X   
Post-discussion and feedback     X  X X   
Adapted forum (summative evaluative 
instance) 

        X X 
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Appendix G: Lesson 1- Warm up activity slides 
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Appendix H: Lesson 1 - Material – Green and red card 
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Appendix I: Lesson 1 – Willingness to communicate slides 
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Appendix J: Lesson 1 – Handout 
Class’ objectives: By the end of the class, you will be able to share with a classmate your 
definitions of willingness to communicate and cooperation, and to identify expressions to give 
opinion  

Activity 1: Do you like to share with your partners in the English class? 

Examples:  Yes, because I can share my opinion                     No, because I feel 
uncomfortable. 

I feel: comfortable, relaxed, interested, 
engaged, enthusiastic, that my opinion 
matters, that I can help. 

I feel: uncomfortable, anxious, nervous, 
bored, that it is useless, that I don’t learn. 

 

I can: practice, learn new words, practice 
with a classmate, practice with a friend, do 
something challenging.  

I can’t: practice correctly, learn with my 
classmates, understand what my classmates 
say, say what I want to say.  

 

 

 

Activity 2: Willingness to communicate and cooperation. 

2.1 Before you read: Brainstorm some words that come to your mind when you think about 
willingness to communicate. Do it here, please: 
______________________________________________________________________________
_ 

2.2 While reading:  a) Underline the words that you don’t understand, and infer the meaning 
based on the context.     

 

 

 

 

 

 

 

 

 

 

2.3. After you read:  

Remember! We use because to give reasons. 

Example: I am very happy, because today I have classes with 8th A grade <3  

A) Speaking is part of our routine, to how many people did you talk with yesterday? 
Probably, all that times you used your L1, Spanish. What about English? Imagine that 
the teacher asks a question and you know the answer, what do you do?  

B) Willingness to communicate is important when learning a second Language, and it 
is defined as a “readiness to enter into discourse at a particular time with a specific 
person or persons, using a L2” (McIntyre et. Al as cited in Bernales, 2016, p.2). 
Willingness to communicate is a process, and as a process, there are many 
components involved. One of these components is cooperation.   

C) Cooperation refers to perceiving that the interlocutors are participating and 
cooperating (Beckmann, Beckmann & Zhang, 2018, p.234). Have you ever felt like 
talking to a wall? That is not cooperation. Have you ever felt that your classmate or 
friend is paying real attention to what you say? That is cooperation.  

D) Finally, willingness to communicate is evidence! Who wins? You and the teacher. 
Every time you say something in classes, you have the chance to learn something new, 
to improve, or to let your teacher know what you need. Learning is a process that 
involves us all.   
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A Match each paragraph with its central idea:  

Paragraph A: ___   1. The importance of willingness to communicate. 

Paragraph B: ___   2. Speaking in L1 vs Speaking in L2. 

Paragraph C: ___    3. Definition of willingness to communicate. 

Paragraph D: ___                            4. Definition of cooperation. 

 

B Write T or F next to each statement:   

1. ____The only component of willingness to communicate is cooperation 

2.____ Cooperation is noticing that my partners participate and collaborate during conversations 

3.____ Willingness to communicate is only important for teachers 

 

C Use your own words to define cooperation:  

__________________________________________________________ 

Activity 3: These are some things that I have noticed while students discuss. Can you tell me 
what situations evidence cooperation?   
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Section 2 – Expressions to give opinions 

Activity one: Read again the sentences related to willingness to communicate and cooperation, 
and underline the expressions that you think can help you to give opinions. 

Example: 1. I don’t think that speaking in classes is necessary. 

 

 

 

 

 

 

 

 

Activity 2. Write down all the expressions that you heard from the video: 

Video 1: Ellen DeGeneres 
and Taylor Swift 

Video 2: Michelle Obama 
and Oprah Winfrey 

Video 3: Jack Johnson 

 
 
 
 
 

  

Activity 3: Read the following extract from an interview to Donald Trump. Can you see the 
words he used to give opinions? Underline them. SULZBERGER: I thought maybe I’d start 
this off by asking if you have anything you would like to start this off (…).  

TRUMP: O.K. Well, I just appreciate the meeting and I have great respect for The New York 
Times. Tremendous respect. It’s very special. Always has been very special. I think I’ve been 
treated very rough. It’s well out there that I’ve been treated extremely unfairly in a sense, in a true 
sense. I wouldn’t only complain about The Times. I would say The Times was about the roughest 
of all. You could make the case The Washington Post was bad, but every once in a while I’d 
actually get a good article. Not often, Dean, but every once in a while. Look, I have great respect 
for The Times, and I’d like to turn it around. I think it would make the job I am doing much easier. 
We’re working very hard. We have great people coming in. I think you’ll be very 
impressed with the names. We’ll be announcing some very shortly. 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  

Exit ticket –Name:  

What is cooperation? :   

2. I’m sure that I can learn with or without my classmates’ support.  

3. I suppose that the time I have to complete a task is not important. 

4. I believe that a good class atmosphere is important to learn. 

5. In my opinion, I speak more when I work with a friend.  

6. My impression is that we work better when the tasks are interesting. 

7. I would say that I don’t like to participate during classes.  

8. It seems to me that my classmates can help me learn more. 
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Appendix K: Lesson 1 – Sharing results slides 
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Appendix L: Lesson 1 – Videos slides  
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Appendix M: Lesson 2 – Warm up activity slides 
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Appendix N: Lesson 2 – Public forum slides 
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Appendix O: Lesson 2 – Discovering the roles and videos slides 
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Appendix P: Lesson 2 – Handout 

Name: ______________________________Date: _____________8th A grade 

Lesson objective: By the end of the lesson, you will be able to describe to a partner the function of 
one role belonging to public forum and to identify some forum’s stages.  

Activity 1: Let’s watch some videos!  

video 1: Opening plenary debate 
Questions:  

How many people can you see? 

____________________________ 

Read this statement: I am the WTO (World 
Trade Organization) Director-general and 
your host this week, and on behalf of the 
WTO secretariat, I would like to thank all of 
you for joining us whether you are here in 
Geneva or participating online.  

According to what you watched and to the 
text, what is Roberto Azevêdo’s role?  

____________________________________
____________________ 

Decide if this statement is True or False:  

_____ People can participate in forums 
physically and virtually.  

 

 

 

 

Video 2: Forum participants’ views on 
trade 

What does speaker 1 do?  

____________________________ 

What does speaker 2 do? 

____________________________ 

What does speaker 3 do?  

____________________________ 

Who is acting like a bridge between the 
others two speakers?  

____________________________ 

Video 3: Entering a new era of digital 
servicification in the EAC 

Do all people in the video do the same 
things?  

Do you believe that they are experts or not? 
Why?  

What did the person of the audience make? 

a) A comment   

b) a question     

c) both

Activity 2: Our definition. Based on the videos, we will create our own definition. Write your 
ideas here and get ready to share them.   

_________________________________________________________ 

_________________________________________________________ 
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Activity 3: Think about our incoming forum “Helping the environment from Rancagua: 
strategies to build a better future. Which of these topics could be presented in the forum? 
Underline them.  

1. Saving the environment from home 
2. Internet and its contributions to education 
3. Sustainability around the world 
4. Cycling as transportation in Rancagua 
5. Ecobricks 

6. The impact of coronavirus in our lives 
7. Social media and education 
8. Composting at home 
9. Your own orchard 
10. Rancagua’s recycling and collection 
points 

Activity 4: What are the functions of each participant then? Write them under each box.  

Moderator Panelist Audience 
   

 
Activity 5: Think about the forum and the roles and come up with some analogies: 
1) Watching a movie 
2) Watching my favorite band’s concert:  

3) An orchestra:  
4) A presidential debate:  

Example: While watching a movie, the moderator would be the projectionist. The panelists 
or experts would be the actors and actresses and the audience would be all the people 
watching.  

-   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -   -    

Exit ticket - Name: 

Forum roles Functions 
  
Moderator  
  

 

Which of these are stages of a forum? Tick 
them:  

 Introduction 
____ Panelists’ interventions 

____ General discussion  

____ Closure 

 

 

____ Video presenting the topic 

____ Moderator’s intervention   
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Appendix Q: Lesson 2 - Material – Forum roles’ activity 
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Appendix R: Lesson 3 - Roles and topics 

 

 

Role Topic Number of students 
Panelist Cycling as transportation in 

Rancagua 
4 

Panelist Saving the environment from 
home 

4 

Panelist Ecobricks 4 
Panelist Rancagua’s recycling and 

collection points 
4 

Panelist Your own orchard 4 
Panelist Composting at home 4 
Moderator  2 
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Appendix S: Lesson 5 - Criteria to assess discussions 

 

 

 

 

  

Total number of contributions made 

Responding supportively 

Introducing a new topic 
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Appendix T: Lesson 7 - Rubrics to assess peers’ performance 

 

Criterion Name: 
__________
__ 

Name: 
____________
__ 

Name: 
___________
__ 

Name: 
___________
__ 

Name: 
_________
__ 

Total 
number of 
contributio
ns made 

     

Responding 
supportivel
y 

     

Introducing 
a new topic 
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Appendix U: Lesson 8 – Rubrics to assess peers’ performance 

 

Criterion Name 
 

Name Name Name Name Name Name Name Name Name Name Name Name 

Total 
number of 
contributions 
made 

             

Responding  
supportively 

             

Introducing 
a new topic 

             

 



 

85 
 

Appendix V: Lessons 9 and 10 – Rubrics for evaluative instance 

 

Role/ 
points 

1 2 3 

 

 

Moderator 

 

The student demonstrated no 
preparation by reading all the 
time. 

 

The students demonstrated some 
preparation but read 60% of the time.  

The student demonstrated preparation: 
knowledge of classmates and their topics with 
none or little support of notes. 

The moderator did not managed 
time effectively, and the teacher 
had to assume her role.  

The moderator managed time 
effectively most of the time 

The moderator managed time effectively 
allowing the participation of every panelist. 

The moderator made no 
prediction 

The moderator made predictions with 
some imprecisions 

The moderator used properly will or going to 
to make a prediction  

The moderator gave no opinion.  The moderator gave an opinion with 
some imprecisions 

The moderator used properly expressions to 
give an opinion.  

The moderator did not prepare a 
PPT to support the forum 

The student prepared a PPT which was 
not helpful during the forum activity 

The student developed a PPT which was 
helpful during the forum activity.   

The student made disruptive 
noise or was disrespectful 5 or 
more times.  

The student made disruptive noise or 
was disrespectful 1 or 2 times. 

The student ALWAYS evidenced a respectful 
behavior when panelists, moderator, or other 
members of the audience were speaking. 

Panelist 

 

The student made no prediction The student made a prediction with 
some imprecisions.  

The student used properly will or going to to 
make predictions with none or little support of 
notes. 

The student gave no opinion The students gave an opinion with some 
imprecisions regarding the expression.  

The student used properly expression (s) to 
give an opinion and demonstrated evaluating 
the gathered information.  
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The student achieved only 1 part 
of the requirement regarding 
structure 

The student missed one or two of the 
requirements regarding structure. 

The students evidenced achieving all the 
requirements regarding structure: definition of 
the topic, how to do it, one opinion and one 
prediction.  

The student made disruptive 
noise or was disrespectful 3 or 
more times. 

The student made disruptive noise or 
was disrespectful 1 or 2 times. 

The student ALWAYS evidenced a respectful 
behavior when panelists, moderator, or other 
members of the audience were speaking. 

Audience The student did not evidence 
having evaluated classmates’ 
intervention, so she never 
showed agreement or 
disagreement.  

The student partially evidenced having 
evaluated at least one classmate 
intervention showing agreement or 
disagreement (did not comprehend 
classmate’s idea) 

The student evidenced having evaluated at 
least one classmate intervention to show 
agreement or disagreement with little support 
of notes. 

The student did not evidence 
cooperation, since she did not 
respond to panelists’ 
intervention.  

The student evidenced some 
cooperation by giving an opinion with 
little connection to the topics.  

The students evidenced cooperation by 
responding to at least one panelist’s 
intervention, enrichening the forum.  

The student made disruptive 
noise or was disrespectful 3 or 
more times. 

The student made disruptive noise or 
was disrespectful 1 or 2 times 

The student ALWAYS evidenced a respectful 
behavior when panelists, moderator, or other 
members of the audience were speaking.  
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Appendix W: Willingness to communicate questionnaire 

Name: _________________________________________ 

1. Perceptions of my participation (Around the last 4 classes before this one)  
Instructions: Write an X under the percentage that represents best your participation in the last four classes before this one. 
(Just an approximate number, no pressure)  
Aspects Frequency 
 Never (0 %) Rarely 

(30%)  
Sometimes 
(50%) 

Usually 
(75%) 

Always 
(100 %)  

I participate in English whole-class activities 
(actividades con todo el curso) 

     

I participate in English group-activities (actividades 
grupales) 

     

I participate in English pair or trios- activities 
(actividades de 2 0 3 personas) 

     

2. Perceptions of my performance today.  
 
Think about your performance during this class and choose the option that best represents you. You can underline the 
sentence, or you can color the square.  
a) During this class, I participated 4 times or more 
(answering to the teacher or my classmates) 

b) During 
this class, I 
participated 
from 2 to 4 
times 
(answering 
to the 
teacher or 
my 
classmates) 

c) During this 
class, I 
participated 
just once (1 
time) 
(answering to 
the teacher or 
my 
classmates) 

d) During this class, I did not 
participate (answering to the teacher 
or my classmates)  
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Appendix X: Students, classmates and teachers’ contributions  

 

Students from 8th grade were reactive and spontaneous while doing activities in online classes. 

For instance, in the first class, one of them said, "Miss, is that English or Japanese?" That comment 

helped me realized that the structures that I was using while talking were too elaborate for students. 

The comment that the student made was helpful because it encouraged me to simplify the way I 

say things. Maybe I was creating an additional distance between students and me since I did not 

consider vocabulary and sentence complexity before. 

 

During another online class, I remember that a student told me: “Teacher, why did you highlight 

that word?”, which led me to notice that the strategy that I was using so far was logical for me but 

not for students, so I changed that. I considered that information while designing sample material 

for the action research proposal, too.  

 

My classmates also made enriching contributions. I remember that once a classmate asked me the 

levels of proficiency of 8th A-graders, and she suggested that creating a handout with expressions 

would be beneficial for students. I did it in my action research project, and also in online classes. 

Whenever I asked questions, the PPT included some expressions and words that could be helpful. 

In some activities, girls participated actively, and it was great to see that sometimes it is just a little 

help what they need.  

 

Teachers also made significant contributions at the levels of action research project and practicum. 

I remember that when I submitted the first handout, my mentor teacher asked me questions about 

the instructions I gave, the examples, and the words I used. I started considering all these aspects 

while designing PPTs and handouts. As time passed by, the number of comments on these matters 

became smaller, and I started being able to do this by myself. 

 

For the formative evaluation of material design, I submitted a PPT. In the feedback, my tutor 

teacher wrote that most of the activities were teacher-led. That led me to rethink the activities and 

material that I had designed so far. Since I do not want to play the starring role in the learning 

processes of students, I looked for alternatives that could allow students to be more autonomous.
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Appendix Y: Error as learning opportunities 

 

For instance, this is the slide of a PPT that I designed for the second class of that unit 2, “Countries, 

cultures and customs”.   

Girls had to answer the questions: “What is the singer’s home country?” and “What is the singer’s 

country of residence?”  

 

Student A, who wanted to answer the second question, said that the country of residence was New 

York. The answer was not correct since she had to come up with the country where New York is. 

At that moment, I asked her “Student A, what is the nationality of a person who lives in New 

York? English? Canadian? Japanese?” Then, the student noticed that she mentioned the city but 

not the country. Another student answered, “A person who lives in New York is American", and 

I asked, finally, “Student A, from which country is American the nationality?” And she told me 

“From the USA”. Finally, I said “Yes! Now, let’s go back to the exercise. What is the singer’s 

country of residence?” And she answered, “The country of residence is the USA.”  
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Appendix Z: Things that I transferred from online classes to my AR proposal 

 

During an online class, we were checking an exercise in which they had to underline words that 

had a similar meaning. I thought that the instruction was specific enough, but when no girl 

answered the question, I noticed that it was not clear.  I gave them an example, and many girls 

started participating. That helped me to realize that girls usually need concrete examples, and that 

is related to the Piagetian stage in which they are.  

 

In this sense, I decided to help them to develop abstractness up to a certain point. For instance, in 

one activity of the material I designed, they need to create analogies considering the participants 

of a forum and other situations. To do so, I wrote an example and also edited a video that could 

help students to see what they need to do concretely. The same occurs with an activity related to 

discovering the topics for the incoming forum. I will mention the overall theme, and students will 

have to choose the ones that best align with it. I created some slides in which I explain the activity 

by using an umbrella topic. This way, they will be able to see through concrete examples what 

they need to do, to perform the task by themselves later. 


