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Abstract 

 

A large body of studies has demonstrated that note taking improves reading comprehension and 

recall. Even though this activity is of great importance in academic contexts, researchers agree 

that most university students do not receive training on how to take notes (Katayama & 

Robinson, 2000; Kiewra, 1989; Piolat, Olive, & Kellogg, 2005). As a consequence, students tend 

to ignore the procedures that are more efficient to take notes. A needs analysis carried out 

showed that less than eight percent of Freshmen PUCV students has received such training. With 

this in mind, the objective of this graduation project is to present a pedagogical proposal that 

aims at fostering students’ note taking strategies to improve reading comprehension of academic 

texts. To achieve this goal, a skill-based syllabus with a strategy-based approach has been 

developed for an elective course for PUCV freshmen. 

 

Key words: Note taking, reading comprehension, recall, strategy, academic texts. 

 

 

 

 

 

 

 

 

 



6 
 

Introduction 

 Researchers agree that note taking is a common student activity (Dunkel, Mishra, & 

Berliner, 1989; Slotte & Lonka, 1999; Williams & Eggert, 2002). However, the majority of 

freshmen students do not receive training on how to take notes and fail to identify and record 

critical ideas from lectures or written materials (Katayama & Robinson, 2000; Kiewra, 1989; 

Piolat, Olive, & Kellogg, 2005). This has led students to take notes in less favorable conditions, 

for they tend to take notes in a linear fashion, imitating written passages found in texts (Van Meter, 

Yokoi, & Pressley, 1994). Freshmen PUCV students are no exception. A needs analysis carried 

out in this project determined that less than eight percent of them have received note taking training 

in English. As a consequence, more efficient note taking strategies or procedures are ignored. 

 In the light of the evidence that note taking improves reading comprehension and recall 

(Fu-Tsai, 2009), the aforementioned needs analysis revealed that PUCV freshmen are not well-

equipped to take full advantage of note taking strategies for developing reading comprehension of 

academic texts in English. As a consequence, there is a void in the students’ note taking skills that 

this graduation project aims at filling. For this reason, the main contribution of this graduation 

project is to promote students’ reading comprehension through the use of note taking skills and 

procedures. In this activity, students consciously record information from written passages and/or 

store it for later review (Di Vesta & Gey, 1972). Nevertheless, for this to happen, students should 

interact with the texts in a meaningful way, dedicate time to review the notes, and employ a 

different variety of note taking strategies (Rahmani & Sadeghi, 2011).  

 As it was implied before, the target audience of this graduation project is freshmen PUCV 

students from the ELT program. The elective course proposed in this graduation project is called 

“Efficient Reading and Note Taking.” The syllabus chosen is a skill-based one with a strategy-
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based approach. Finally, the structure of this project is the following: the literature review, needs 

analysis, pedagogical proposal, rationale, course description, general objectives, specific 

objectives, cross-curricular objectives, assessment, course syllabus, scope and sequence, sample 

lessons, references, and appendixes. 
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Literature Review 

 

 This section provides an overview of previous research on note taking and reading 

comprehension.  

 In academic contexts, note taking should not be compared to recording something on a 

notebook or a sheet of paper without being aware of what has been written (Piolat, et al., 2005). 

On the contrary, according to Di Vesta and Gray (1972), note taking involves processes of 

integration of new material to existing knowledge because students are required to understand and 

interpret what they hear/read. Thus, note taking serves as an encoding function. Nonetheless, note 

taking can also be approached as a way to store information, serving as an external storage function  

 Furthermore, studies have shown that both the encoding and the external storage functions 

of note taking promote learning. The former function does so if the activity of recording notes 

involves deeper processing of information (Kiewra, 1985; Kobayashi, 2005; Piolat et al., 2005; 

Tsai, 2009). The latter function, on the other hand, promotes learning if the notes are reviewed 

(Benton, Kiewra, Whitfill, & Dennison, 1993; Clerehan, 1995; Crawford, 1925; Dunkel, et al., 

1989; Rickards & Friedman, 1978; Slotte & Lonka, 1999).  

 With this in mind, Kiewra, Dubois, Christensen, Kim, and Lindberg (1989) imply that in 

order to take full advantage of note taking, both functions should be used since they complement 

each other. However, it is possible to find controversy regarding what function has more benefits 

(see, for example, Dunkel et al., 1989; Rickards & Friedman, 1978; Slotte & Lonka, 1999). 

Moreover, it is possible to find factors that enhance or limit the effectiveness of these functions 

depending on the contextual characteristics of note taking, such as time constraints, difficulty of 

the material to be recorded in notes, note taking strategies and procedures, and individual 

differences in working memory skills (Kiewra, 1989; Piolat et al., 2005).  



9 
 

 As note taking is of popular interest in academic contexts  (Dunkel et al., 1989; Teng, 2011; 

Williams & Eggert, 2002), this activity has been widely investigated in connection to listening to 

lectures (see, for example, Benton et al., 1993; Bui & Myerson, 2014; Carrell, 2007; Clerehan, 

1995; Crawford, 1925; Di Vesta & Gray, 1972; Eisner & Rohde, 1959; Haghverdi, Biria, & 

Karimi, 2010; Hayati & Jalilifar, 2009;  Kiewra, 1985, 1987; Teng, 2011), but few studies have 

examined  the link between note taking and reading comprehension.  

 

 

Exploring Research on Reading Comprehension and Note Taking 

 

 Previous research has indicated that note taking training has a positive impact on reading 

comprehension and recall. For example, Fu-Tsai (2009) conducted a study with a total of 100 

college freshmen students at a Taiwanese university, which compared the results obtained in a pre- 

and post-tests on reading comprehension of students who received 14-week note taking training to 

those who did not receive such training. The results not only favored the former group of students 

but also demonstrated that students who took notes in English achieved better results than those 

who took notes in Chinese. Another important finding is that informational texts compared to 

narrative ones received higher scores. As a conclusion, Fu-Tsai (2009) indicated that note taking 

training is beneficial for students since it contributes to understanding and recall of what is read. 

Therefore, it seems that note taking is more successful when reading informational texts because 

comprehending meaning that is not literal requires different mental processes that not all students 

might be trained for.  
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 In another study, Rahmani and Sadeghi (2011) measured the impact of note taking training 

using graphic organizers on comprehension and recall of reading passages versus a conventional 

note taking system. In addition, they compared the results between female and male students. They 

determined that students who used graphic organizers got higher scores compared to those who 

took notes without them. Additionally, it was found that women scored higher in comprehension 

sections whereas men obtained better results in recall of the material. The results regarding 

students’ gender, however, were not meaningful. As a consequence, Rahmani and Sadeghi (2011) 

argued that knowledge about a variety of note taking strategies should be available for students. In 

other words, students should be trained for managing a wide range of different note taking 

strategies, and they should be able to decide when and how to apply them (Bui & Myerson, 2014; 

Slotte & Lonka, 1999). These findings support Katayama and Robinson’s (2000) study, which 

revealed that students benefit more from completing graphic organizers than having complete 

notes. 

 In Slotte and Lonka’s (1999) study, it was demonstrated that students who took notes while 

reading a demanding text about philosophy scored higher than non-notetakers even though they 

did not have the chance to review their notes later. Additionally, it was found that summarizing 

and reviewing notes allowed students to perform better in an essay test than students who recorded 

notes literally. These results were associated with the quantity and quality of notes. The more 

complete the notes, the higher the scores whereas the better quality of notes, the more 

transformation of the material. In Peper and Mayer’s (1986) words, the students who obtained 

higher scores were the ones who employed generative note taking strategies. This means that they 

integrated new knowledge to previous knowledge instead of recording textual ideas. 
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 On a similar note, Hagen, Braasch, and Bråten (2012) compared students’ metacognitive 

strategies while reading seven different types of texts. Participants were chosen among the students 

who took notes voluntarily. Some of them were asked to write a summary while others an 

argument. The former task involved notes containing rewording of information, showing no 

contributions to reading comprehension. In contrast, the latter task involved notes that integrated 

the information from the texts, showing relevant contributions to reading comprehension. Indeed, 

according to Kobayashi (2005), less generative note taking procedures limit the encoding function 

of note taking. These findings led to the belief that students use different metacognitive strategies 

according to the type of task that they are required to do. The more challenging the task the more 

metacognitive awareness (Hagen et al., 2012). 

 In other study, Hayati and Jalilifar (2009) introduced a pamphlet of the Cornel note taking 

method to university student before taking a listening test. Students’ results evidenced a strong 

relationship between academic achievement and the aforementioned note taking system. This 

finding is an example of the different benefits of note taking. Similarly, Marzano, Pickering, and 

Pollock (2001) identified summarizing and note-taking as strategies with “a high probability of 

enhancing student achievement for all students in all subject areas at all grade levels” (p. 7). 

According to Hayati and Jalilifar (2009), the Cornell method was designed to help Cornell 

university students keep a better arrangement of their lecture notes. For this method is user-

friendly, it is not required to be an expert to use it. The principal characteristics of this method 

include predetermined space for keeping notes, writing main ideas or comments, and summarizing 

the contents (see example below). 
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Cornell note taking method according to Hayati and Jalilifar (2009). 

Date:  Source: 

 
 
Cues—key words, 
questions. 
 
 
 

 
 
 
Note taking area 
 
 
 
 
 

Summary:  
 

 

 In brief, note taking allows students to encode and store information externally. They can 

improve their understanding and recall of texts by reviewing and recording meaningful notes. 

There is considerable evidence that shows that the most successful note taking strategies are the 

ones that involve integration and transformation of the material that students read. On the other 

hand, the least successful strategies are the ones which involve rephrasing or copying information 

literally. As it was stated before, students use different metacognitive strategies according to the 

type of task they are required to do. For this reason, it is suggested that students select the most 

appropriate note taking strategies according to their individual preferences. For this to happen, 

students need to be equipped with a variety of note taking strategies, procedures, and methods such 

as graphic organizers and the Cornell method to be able to determine which ones work best for 

them and under what circumstances. It is also important to realize that there are only few studies 

that compare note taking strategies among native and nonnative speakers of English (Teng, 1996 

cited in Fu-Tsai, 2009). This kind of study would help to understand what kind of mental processes 

are involved when reading in a second language. 
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Defining reading 

 

 According to Grabe (2002), if reading is equated with the capacity to decode and therefore 

comprehend a text it would be assumed that the most salient reason why people read is because 

they want to obtain a broad understanding about a subject matter. Yet, this is not always the case, 

as one's main objective for reading may be to learn, to summarize, to entertain oneself, etc.Having 

mentioned this, reading could be understood as a complex process which comprises the next five 

characteristics. It is "a rapid and automatic process, an interacting process, a flexible and strategic 

process, a purposeful process, and a linguistic process" (Grabe, 2002. p. 90). 

 What is meant by reading as a rapid and automatic process is that for comprehension to 

occur productively, it is needed that the automatic nature of reading operates. Reading as an 

interactive process involves the interplay of many skills, for example, the use of background 

knowledge and the information in the specific piece of writing that is being read. Reading as a 

strategic, flexible process is about monitoring whether one is fulfilling the function of reading: 

reading for the gist, reading for learning, etc. and shift strategies if the one chosen is not properly 

working. Reading as a purposeful process makes reference to the beginning of the definition of the 

term. Reading as a linguistic process may be mistaken for a reasoning operation since when reading 

one cognitively interact with the piece of information selected to infer meaning. However, given 

the example of a novice western reader of Korean, if there is an attempt to empathize with them, 

it will be better understood the linguistic barrier present at the beginning of the conquest of reading 

in a foreign language. 
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Views on reading 

 

 One of the major approaches to reading is called "the bottom up approach" which according 

to Nunan (1991) needs a reader who  

 "processes each letter as it is encountered. These letters, or graphemes, are matched with  the 

 phonemes of the language, which it is assumed the reader already knows. These  phonemes are 

 blended together to form words the derivation of meaning is thus the end  process in which the 

 language is translated from one form of symbolic representation to another" (p. 64). 

 

Graphic representation of the model: 

 

Adapted from Nunan (1991, p. 64). 

  

 This model assumes that the learner already possesses a great vocabulary that he or she 

will recognize after decoding the sounds in the words. Although it may be logical to utilize such 

an approach with young children, it may not be the most appropriate one when it comes to the 

second language learner whose vocabulary may not be comparable to first language users. 

Additionally, being able to decode what is available in the text does not necessarily mean that the 

reader is actually comprehending by being able to coordinate sounds and graphemes. 

 Another approach to reading is called "the top-down approach" or psycholinguistic 

approach to reading. Instead of considering reading as a merely linguistic activity this perspective 

sees reading as starting from the reader rather than the text. 

Text
Letter 

recognition
Matching of 

graphemes and 
phonemes

Pronunciation
Meaning
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Graphic representation of this perspective: 

 

Adapted from Nunan (1991, p. 65). 

 

 According to this approach, reading is a hypothesis generating process where one uses 

personal experiences and knowledge about a subject matter, interests and attitudes towards the 

topic to make sense of the selected information. This leads us to conclude that a text will be easier 

to read if it resembles spoken language, and if the topic is familiar to the reader. 

 

 

 

 

 

 

 

 

 

 

 

 

Past experiences Language 
predictions Text Meaning
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Needs Analysis 

 

 In this section, I present the results of the needs analysis survey based on Dudley-Evans 

and St. John (1998)’s Target Situation Analysis (TSA henceforth), Learning Situation Analysis 

(LSA henceforth), and Present Situation Analysis (PSA henceforth). The questions from the needs 

analysis survey (see appendix 1) were answered by a total of 28 freshmen PUCV students. 

 Considering TSA, which involves the area in which students will need to use the target 

language, no questions were included since, as it was stated before, this project is centered on 

reading comprehension and note taking skills. 

  Regarding LSA (the learning contextual factors and students’ views and beliefs), results 

from question n° 1 showed that most of the students highlight as much as they underline texts. 

Secondly, they take notes.  In the third place is paraphrasing and writing down main ideas, 

followed by writing a summary in the fourth place. Almost 18 percent of the students read the texts 

and expect to remember the content later. A small minority of them memorize literal information 

from texts and write it down. Finally, a small percentage suggested that they read the texts several 

times in the option “other.” In question n°2, results show that the majority of the students (74 

percent) read the texts twice. While one-third of them dedicate three times to the reading. A small 

percentage of them read texts four or more times, but no one reads the texts only once. Question 

n° 3 revealed that almost 86 percent of the students think that they do read effectively. In contrast, 

a minority of them believe that they do not read effectively. In question 5, more than half of the 

students expressed that the reading assignments at PUCV are of paramount importance to further 

advance their academic performance. More than 20 percent believes that reading assignments are 

the main source of knowledge. Almost 18 percent of them compare the importance of reading 
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assignments to a lecture at PUCV. While less than 10 percent states that reading assignments are 

essential to pass a course. Finally, none of the students chose the options “not as important as a 

lecture at PUCV” and “other.” This suggests that all of the students believe that reading 

assignments play an important role for them. Question 6, revealed that when asked about the 

difficulty of texts that students read at PUCV, almost 43 percent of them indicated that the texts 

are too long. Less than 30 percent indicated that there are too many unknown words, 14, 3 percent 

estimated that the language used is too difficult, more than 10 percent expressed that the texts are 

too difficult to understand, and only 3, 6 percent chose the option “other,” which indicated that the 

main difficulty about texts is that they “are not of [the students’] interest.” Question 7 evinced that 

there is a positive correlation between this question’s result and question number one’s. Both 

results proved that 60, 7 percent of students take notes when they read whereas less than 40 percent 

of them do not take notes. Question 8 indicated that most of the students believe that learning about 

note taking skills can be beneficial to improve reading comprehension. Only a very small 

percentage of them (less than 4 percent) think the opposite. This suggests that the majority of 

students are aware of the benefits of note taking. Finally, question 10 revealed that if an elective 

course on efficient reading and note taking for freshmen students was available at PUCV, three-

quarters of them would enroll in it. While 25 percent of them would not. 

 With regards to PSA (the students’ previous knowledge and current state of English 

proficiency) results from question number four revealed that half of the students assess themselves 

with a five, almost 43 percent of them with a six, and a small minority of them with a three in a 

scale from one to seven. The rest of the marks were not mentioned by any of the students. Lastly, 

question number nine showed that less than eight percent of the students have received training on 

how to take notes in English. In contrast, the majority of them have not received such training. 
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 According to Piolat et al. (2005), highlighting and underlining are useful strategies to find 

relevant information in the texts. However, they are passive reading strategies since they do not 

imply the transformation/integration of the material. On the other hand, paraphrasing, 

summarizing, and note taking (not textual ideas) involve active reading strategies since students 

interact with the contents in a meaningful way.  

 The results of question number three may not be as representative as the students think, 

since according to Graesser (2007), efficient readers tend to make use of cognitive strategies to 

help them understand texts better. However, results from question number one indicate that the 

majority of them use passive strategies. As a result, it can be hypothesized that many of the students 

mistakenly believe that they comprehend texts adequately. Moreover, Graesser (2007) argues that 

“shallow readers believe they are comprehending texts when in fact they are missing the majority 

of contradictions and false claims” (p.4).  

 Results of  question number nine are not surprising since, as it was stated in the literature 

review, most university freshmen students do not receive note taking training (Katayama & 

Robinson, 2000; Kiewra, 1989; Piolat, et al., 2005). On the other hand, results from question 

number one and eight show that almost 61 percent of students take notes when they read. However, 

it can be estimated that most of those students take notes without considering the most efficient 

ways to do it because they lack note taking training. 
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Pedagogical Proposal 

Rationale 

 

 Considerable research has demonstrated that note taking improves reading comprehension 

and recall (Fu-Tsai, 2009). Unfortunately, the majority of freshmen students do not receive training 

on how to take notes (Katayama & Robinson, 2000; Kiewra, 1989; Piolat, Olive, & Kellogg, 2005). 

Moreover, as the needs analysis survey carried out in this project has indicated, most of PUCV 

freshmen have not received such training either.  For this reason, it is crucial to provide them with 

the most effective note taking techniques. This course will train freshmen PUCV students to 

develop efficient note taking skills to improve reading comprehension in academic texts by using 

a skills-based syllabus with a strategy based approach.  

 

Course description 

 

This course aims at training freshmen PUCV students from the ELT program  to improve reading 

comprehension in academic texts through the use of note taking strategies and procedures. 

Name of the course: “Maximize your Learning: Efficient reading and note taking” 

Type of course: Elective 

 Target Audience: PUCV freshmen  

 Number of students: 20 people  

Type of syllabus: Skill-based syllabus with a strategy-based approach. 

Course duration: 4 months; one 90-minute weekly session 
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General objectives 

The main objective of this course is to develop note taking strategies to read efficiently. 

 

Specific objectives  

-Recognize and organize key information from a text. 

- Develop various reading sub-skills and strategies. 

- Identify important information in a text (main ideas and supporting details) 

-Organize information from texts. 

- Be aware and promote the development of different note taking procedures and techniques.  

- Practice and apply various effective note taking strategies. 

- Detect and condense essential information from a text.  

 

Cross-curricular objectives 

 

- Raise awareness of the British civilization and culture. 

-Raise awareness about British immigration.  

-Encourage learner autonomy. 

-Develop metacognitive awareness of the reading process. 

-Foster collaborative work 

 

Assessments 

 

The following is the assessment and percentages that this course considers. 
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 Multiple choice test on reading comprehension 20% 

 Reading workshop using the Cornell method 20% 

 Portfolio 50 % 

 Final reflection 10% 

The first assessment corresponds to a multiple choice reading comprehension test. It is a 

summative assessment that will be carried out at the end of module 1, in which students are 

supposed to apply the strategies that they have learned up until that moment. Secondly, there will 

be a reading workshop in which students are expected to apply the Cornell method (see rubric on 

Appendix B). Also, students are required to submit a portfolio which is a collection of note taking 

formats covered in module 2 (see rubric and guidelines on Appendix C). Finally, opportunities for 

self-assessment are included in the final reflection (see Appendix D).  

 

Course syllabus 

 

Design: skill-based syllabus/ strategy-based approach 

The reasons for choosing this type of syllabus is that there is a compelling need for formal note 

taking training. This activity promotes the development of high-quality reading comprehension 

that is essential to master a second or foreign language. Therefore, students need to be well-

equipped to succeed at developing language note taking skills. A ditionally, the “Skill-based 

instruction will move students toward independence and teach them how to think at high levels, 

solve problems, and perform on various academic tasks with great success” (LiteracyTA, 2015). 
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Scope and sequence  

 

The approach to scope and sequence for the syllabus of this project is a modular approach since, 

according to Nation & Macalister (2010), this models does not require the knowledge of previous 

units or modules. A modular approach can be taught independently of a determined sequence.  

 

 

Module Module 
Objective 

Module Contents Note taking 
Strategy 

Assessment 

Module1  
British History 
and Culture 
 

To introduce 
students to 
note taking 
techniques to 
improve 
reading 
comprehension 
in academic 
texts. 

Summarizing, 
paraphrasing, 
identifying main 
idea and 
supporting 
details, skimming, 
scanning. 

Flowchart, mind 
map, vocabulary 
trifold, the 
sentence method, 
the outline 
method, Fish 
bone diagram. 

Individual and 
pair work (self-
assessment; 
formative) 

Module 2 
Gender Issues 
 

To train 
students on 
efficient note 
taking 
techniques to 
improve 
reading 
comprehension 
in academic 
texts. 

Summarizing, 
paraphrasing, 
identifying main 
idea and 
supporting 
details, 
identifying text 
structure. 

Graphic 
Organizer, the 
Cornell Method, 
Concept map, 
compare and 
contrast map, 
charting, 
vocabulary 
trifold. 

Reading 
workshop 
(teacher 
assessment; 
summative),  
Portfolio 
submission 
(teacher 
assessment; 
summative). 
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Sample Lessons 

Lesson sample n° 1 

Module 1 British History and Culture 

Second session 

General Objective: Students will be able to summarize a text in English to make a flowchart. 

Specific Objective: Students will be able to recognize and organize key information from a text. 

Cross-curricular objective: Students will be able to raise awareness of the British civilization and 

culture.  

 

 

           Warm-up 

 

Work in pairs 

How much do you know about the following countries? Write as much information as you can. 

Complete the following chart with a classmate.  

Country Facts and figures Typical food, music, sports, etc. 

England  

 

 

Northern Ireland  

 

 

Scotland  

 

 

Wales   
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Ireland 

 

  

                        

  Activity 1 

                Read pages 38 to 45 in chapter 2: The People, in British Civilization: An Introduction     

     that is on the aula virtual and write a summary of 250-300 words. 

              

   Instructions    

  Rewrite the most important points of the chapter. 

  Leave out the details. 

 Use your own words.  

 Record the source of the information. 

 Once you have finished, compare your summary with a partner. 

 

 

            Teacher’s note: (find this chapter on Appendix XXXX) 

Tell the students that they will have 30 minutes to finish this activity, and 5 minutes to 

compare their summaries. Circle the classroom to check the students’ progress. Then tell 

the class that they should try to guess the meaning of unknown words before using a            

   dictionary. Students’ answers should be similar to answer key n° 1. 
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[Text]

• [Text] [Text]

• [Text] [Text]

 Activity 2 

  Using your summary from activity 1, construct your own flowchart.  

   

                         Instructions 

1. Choose a flowchart model that suits your personal style. 

2. Make changes to the model you chose if necessary. 

3. Provide a title for your flowchart.   

4. Use your summary to prepare your flowchart. You can come back 

 to the original text if it extremely necessary. 

5. Write the information as a process or in a chronological order. 

6. Draw arrows to connect the ideas in the order they appear. 

7. If necessary, use words to clarify the connections. 

8. Employ symbols, abbreviations, and simple grammar. 

 

Flowchart (title): ……………………………………………….. 

Source: ………………………………………….. 

 

(Model 1) 
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(Model 2) 

 

(Model 3) 

 

(Model 4) 

 

• [Text]
• [Text][Text]

• [Text]
• [Text][Text]

• [Text]
• [Text][Text]

[Text]

[Text]
[Text]

[Text]

[Text]

[Text]
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   Teacher’s note: 

  Encourage the students to be creative and propose changes to the previous 

 flowchart models. You will find different answers. However, the main ideas should be 

 similar. To see a sample answer of this activity, go to answer key n° 2. 

 

 

 

 Wrap-up Activity 

 Get together in pairs and answer the following questions. 

  Which flowchart model did you choose? Why? 

  How did you organize the information in your flowchart? 

  What do you think of this method to take notes? Is it useful? Why/why not? 

   Is it easy/difficult to use? Why? 

 

Plenary  

        Think about how the flowchart organization impacts your  

         understanding of the text you read.  Be prepared to share your 

         answer with the class.                 

 

Homework assignment 

Go back to chapter 2 covered in this lesson. Record all unknown words in a vocabulary trifold. 

Remember to collect all your homework assignments for the final submission of your portfolio. 
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       Instructions  

1. Use the model provided bellow. 

2. In the “word” column, record all unknown words that you found in chapter 2. 

3. Provide a definition to each word in the “definition” column. 

4. Provide an example, explanation or drawing in the “example” column. 

5. Record the source of your unknown words (book chapter). 

 

Vocabulary tri-fold 

Name: ………………………………………. 

Source: ………………………………………  

 Word                   Definition                                      Example 

 

 

 

 

 

 

 

 Teacher’s note: 

Tell the students that there is no maximum of words for this piece of homework since the 

number of words will vary according each student’s vocabulary.  
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Answer Key n°1 

 

 The British-Irish Isles have experienced a long history of migration from across Europe. 

Ancient ethnic groups from the Old Stone Age; the Middle and New Stone Age; and the Iron Age. 

Additionally, at the beginning of the Christian epoch, the Romans invaded England and Wales. 

They did not intermix with early inhabitants but influenced them by spreading the Christian faith. 

With the arrival of the Germanic tribes, which were composed mainly by Angles, Saxons and 

Jutes, many tribes were intermixed, and constant fights led to more divisions of the territory. Then, 

Scandinavian (Viking) invasions dominated the territory, until they were overpowered. In 1066, 

Anglo-Saxons were defeated in the battle of Hastings. The Norman Conquest introduced new 

economic and social structures such as the feudal system. 

 As a way to gain more territory, the English monarchy colonized other regions, using 

military force. Since Ireland was colonized by the English and the Scots, there were multiple 

territorial disagreements, until the final division of this country into the Independent Republic of 

Ireland and Northern Ireland. The latter is nowadays part of the UK. By 1707, England Scotland 

and Wales were politically united, forming Great Britain. However, new colonies were not 

peacefully integrated, differences in religion, culture and economy also involved new conflicts.  

As time went by, agricultural refinement opened important opportunities in trade and economy. 

This made people move from the country to the city since factories offered new employments. On 

the other hand, Britain received a new major waves of immigration, which formed specific 

communities. As time went by, the industrial revolutions transformed the economy and lives of 

millions of people, making Britain one of the most important nations in the world.   
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Answer Key n° 2 

Flowchart (model 2) Early Settlements & XIX C Growth 

Oakland, J. (2002). The People. In British Civilization: An Introduction (5th ed., pp.38-56). 

 London: Routledge.  
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Sample Lesson n°2 

Module 1 British History and Culture 

Third session 

General Objective: The students will be able to prepare a mind map by recognizing and organizing 

main ideas from a text.  

Specific Objective: The students will be able to detect and condense essential information from a 

text.  

Cross-curricular Objective: To raise awareness about British immigration. 

 

 

             Think of words that come to your mind after watching the following 

  Warm-up                pictures. Then, write them in the spider web below.     

             Compare your answers with a partner. 
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  Activity 1 

  Read pages 45 to 51 in chapter 2: The People, in British Civilization: An     

  Introduction that is on the aula virtual and highlight or underline main ideas. Then 

  complete a mind map with the information that you selected. 

                     Instructions 

1. Skim the text first and preview what it is about. 

2. Read the text carefully and highlight or underline main ideas. 

3. Choose the most important key words in the text.  

3.1 They must activate and condense the main ideas you selected previously. 

4.  Your mind map should reflect: 

4.1  the ability to capture the essence of information you read. 

4.2 a proper hierarchy of ideas. 

5. Study the example below and read the steps to create your own mind map.  

6. You are welcomed to introduce changes.   

7. Once you finish, compare your mind map with a classmate.          

Example 

                                                                             

 

 

 

 

 

 

Steps  

1. Start in the center of a blank page. 

2.  You can use an image or drawing 

for your central idea. 

3. Use at least 3 colors. 

4. Connect the main branches to the 

central idea. 

5. Use only 1 word per line. 
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Adapted from: Buzan, T. (2011). Mind Maps. In Buzan’s study skills (New ed.). Harlow: BBC 

Active. 

 

     Teacher’s note:  

    Tell the students that mind maps are personal tools to organize and connect information. For 

this reason, all of them will create different models, but the ideas should be similar. Tell them 

that they should complete this activity in 30-35 minutes. To see what students are expected 

   to do,  see answer key n° 3. 

 

 

 

 

       Activity 2 

      You are going to watch a video about mind maps. Take notes if necessary to answer 

the following questions. 
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1. How did Tony Buzan create his mind mapping method? 

2. Why does Tony Buzan believe that mind mapping is more efficient than traditional 

note taking methods? 

3. Mention two things you can use mind maps for. 

 

 

  Teacher’s note:  

You can find the video on the following link: https://youtu.be/L0XzZCd2tPE.  

Tell the students that they will watch the video twice. Check comprehension after the students 

have watched the video the first time. Then you can stop the video in key passages so that 

students have more time to process the information and take notes. See answer key n° 4. 

 

 

 

 

 Wrap-up activity 

Write a short composition about your own experience with mind maps. You can refer to activity 

1 if necessary.  You should include: 

- Advantages and disadvantages of using mind maps. 

- A comparison between linear notes and mind maps. 

- Your personal opinion on the impact of mind maps on reading comprehension. 

- Once you finish, hand in your written composition to the teacher. 
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Plenary       

  Get together in pairs and comment your written composition to 

   your partner. Be prepared to share your answer with the class.               

 

 

Homework Assignment 

Go back to the pages 45 to 51 in chapter 2: The People, in British Civilization: An     

Introduction. Then write all known words in your vocabulary trifold. Keep the same trifold         

design and requirements as in the previous lesson. 

 

 

Answer Key n°3 
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Answer Key n° 4 

1. How did Tony Buzan create his mind mapping method? 

He created his mind map method while he was a university student. He realized that his 

brain was not effectively processing the traditional or linear note taking method, so he 

began to apply colors and drawing lines. He discovered that he could visualize the 

concepts and ideas, associating them in a memorable way.  

2. - Why does Tony Buzan believe that mind mapping is more efficient than traditional note 

taking methods? 

Because he could not only organize but also hierarchize ideas by using mind maps in a 

more memorable way. This method of note taking allowed him to associate and 

remember concepts in a more meaningful way.  

3. Mention two things you can use mind maps for. 

You can use mind maps for monitoring and brainstorming. 
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Controversial Issues 

1. Teaching is a female profession. 

2. Gender affects teacher-student relationships. 

3. Male teachers have it easier. 

4. Female teachers are easier to talk to. 

5. Male teachers command more student respect. 

6. Female teachers expect more of their students. 

7. Male teachers bring more humor to the classroom. 

Sample Lesson n°3 

Module 2 Gender Issues 

Second session 

General Objective: The students will be able to use symbols and abbreviations to write a main 

ideas from a text. 

Specific Objective: The students will be able to complete a graphic organizer. 

Cross-curricular Objective: to raise awareness about gender issues.  

 

  

        Warm-up   - One of your classmates will throw a ball to you. You must catch  

                                        it, stand up and react to one of controversial issues written below.  

- After you catch the ball, you must express your opinion for not more than one minute and then 

throw the ball to another classmate and sit down. 
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Teacher’s note: Ask the students to sit in a circle. Then, write at least 7 controversial issues 

regarding teaching and gender. Tell your students that it is ok to express their opinions about 

these sentences and that everyone must listen respectfully. This is not a debate so students are 

not supposed to criticize what the previous classmate said, but should concentrate on orally 

developing a question for one minute. Use a ball to have the students react to the issues. 

 

 

 

 

  Activity 1 

  Read the following abstract and summarize key ideas using the list of 

abbreviations for note taking below. Compare your answers with a partner.  

 You should come up with a new shortened version like the one below: 

- Original sentence: “Teaching is a female profession.” 

- Summarized version: teaching = ♀ profession 

Symbols and abbreviations for note taking 

+, & And - less 

< less-than > greater-than 

= is the same as ≠ is not the same as 

 leads to  is derived from 

// parallel to Xpt except 

 therefore  because 
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*** very important ** important 

♂ male ♀ female 

w/ with w/o without 

 

  Teacher’s note: 

Make sure that students do not use too many symbols because the summary could be illegible. 

To see an example of what students are supposed to do, see answer key n° 5. 

 

  

 

Gender stereotyping in EFL grammar textbooks. A diachronic approach 

 Abstract 

Gender stereotyping in educational materials (especially in EFL textbooks) has been a common 

theme in linguistic research (cf., e. g., Hellinger 1980; Porreca 1984; Freebody/Baker 1987; 

Sunderland 1994; Lee/Collins 2010). However, very little attention has been paid to the 

representation of men and women in EFL/ESL grammar textbooks; i. e. the way both genders are 

portrayed in constructed examples of usage and practice sentences. The present contribution is 

intended to fill this gap. This paper investigates the scope of gender stereotyping from a diachronic 

perspective: it seeks to demonstrate whether and how the images of men and women have changed 

following the dissemination of guidelines for non-sexist language and equal treatment of the 

two genders in English language educational materials. To this aim, two corpora have been 

compiled. The first one includes sentences derived from three EFL textbooks published in the 

1970s and 1980s, while the other one contains analogous data from three 21st century titles. The 
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contrastive analysis of the sentences in the two corpora across 11 semantic domains has found that 

the recently published grammar textbooks portray the two genders in a much less stereotyped way 

than the 20th century course books. 

 

Source: Lewandowski, M. (2014). Gender stereotyping in EFL grammar textbooks. A diachronic 

approach. Linguistik Online, 68(6), 83-99. doi:10.13092/lo.68.1635 

 

  Activity 2 

  Without looking at the abstract, answer specific questions about it. You can use 

 your summary. 

1. When was the first corpora of language and educational materials published? 

2. Where did the two corpora derive from? 

3. What type of analysis did the researcher use? 

 

           Teacher’s note: Encourage students to pay attention to details. If they did not record 

enough information to answer the questions, allow them to scan the original text. To see the 

answers of those questions, see answer key n° 6. 

 

 

 

 

  Activity 3 

  Work in pairs. Answer the following questions: 
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1. What do you know about language and gender? 

2. Can you guess what the focus of research on language and gender was in the past and present? 

  Instructions 

 You will be reading a review of the literature on language and gender. 

 Notice the specific authors’ contributions to the interplay of the concepts. 

 Identify and use different colors to underline main ideas, supporting details and specific 

details.  

 Complete the ideas in the graphic organizer below using symbols for note taking.  

 

Language and Gender: A brief Literature Review 

 

 With the general growth of feminist work in many academic fields, it is hardly surprising 

that the relationship between language and gender has attracted considerable attention in recent 

years. In an attempt to go beyond "folklinguistic" assumptions about how men and women use 

language (the assumption that women are "talkative", for example), studies have focused on 

anything from different syntactical, phonological or lexical uses of language to aspects of 

conversation analysis, such as topic nomination and control, interruptions and other interactional 

features. While some research has focused only on the description of differences, other work has 

sought to show how linguistic differences both reflect and reproduce social difference. 

Accordingly, Coates (1988) suggests that research on language and gender can be divided into 

studies that focus on dominance and those that focus on difference. 

 Much of the earlier work emphasized dominance. Lakoff's (1975) pioneering work 

suggested that women's speech typically displayed a range of features, such as tag questions, which 
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marked it as inferior and weak. Thus, she argued that the type of subordinate speech learned by a 

young girl "will later be an excuse others use to keep her in a demeaning position, to refuse to treat 

her seriously as a human being" (1975, p.5). While there are clearly some problems with Lakoff's 

work - her analysis was not based on empirical research, for example, and the automatic equation 

of subordinate with `weak' is problematic - the emphasis on dominance has understandably 

remained at the Centre of much of this work. Research has shown how men nominated topics 

more, interrupted more often, held the floor for longer, and so on (see, for example, Zimmerman 

and West, 1975). The chief focus of this approach, then, has been to show how patterns of 

interaction between men and women reflect the dominant position of men in society. 

 Some studies, however, have taken a different approach by looking not so much at power 

in mixed-sex interactions as at how same-sex groups produce certain types of interaction. In a 

typical study of this type, Maltz and Borker (1982) developed lists of what they described as men's 

and women's features of language. They argued that these norms of interaction were acquired in 

same-sex groups rather than mixed-sex groups and that the issue is therefore one of (sub-) cultural 

miscommunication rather than social inequality. Much of this research has focused on comparisons 

between, for example, the competitive conversational style of men and the cooperative 

conversational style of women. 

 While some of the more popular work of this type, such as Tannen (1987), lacks a critical 

dimension, the emphasis on difference has nevertheless been valuable in fostering research into 

gender subgroup interactions and in emphasizing the need to see women's language use not only 

as ‘subordinate’ but also as a significant subcultural domain. 

 Although Coates' (1988) distinction is clearly a useful one, it also seems evident that these 

two approaches are by no means mutually exclusive. While it is important on the one hand, 
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therefore, not to operate with a simplistic version of power and to consider language and gender 

only in mixed-group dynamics, it is also important not to treat women's linguistic behaviour as if 

it existed outside social relations of power. As Cameron, McAlinden and O'Leary (1988) ask, "Can 

it be coincidence that men are aggressive and hierarchically-organized conversationalists, whereas 

women are expected to provide conversational support?" (p.80). Clearly, there is scope here for a 

great deal more research that is based on empirical data of men's and women's speech; operates 

with a complex understanding of power and gender relationships (so that women's silence, for 

example, can be seen both as a site of oppression and as a site of possible resistance); looks 

specifically at the contexts of language use, rather than assuming broad gendered differences; 

involves more work by men on language and gender, since attempts to understand male uses of 

language in terms of difference have been few (thus running the danger of constructing men's 

speech as the ‘norm’ and women's speech as ‘different’); aims not only to describe and explain but 

also to change language and social relationships. 

Source: Bruce, N., & Kin-Wing, C. (2001, October, 25). Sample Literature Reviews. Retrieved 

 June, 4, 2015, from: http://www4.caes.hku.hk/acadgrammar/litrev/examples/three.htm 

 

 

 Teacher’s note: 

 
Suggest that the students pay attention to what every author has added. Tell them that they have 

to orchestrate that information in a graphic organizer (you should get one like the one given in 

answer key n° 7 at the end of this lesson). 
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Graphic Organizer 

 
        

     Language and Gender (L&G) 

 

 

  Lakoff ‘s (1975) view of L&G                                  Zimmerman & West’s view 

                                                                                     (1975): 

                                                                                       

                                                                                                                             Maltz and Borker (1982):                               

                                                                                           

                           

 

 

                 Cameron, McAlinden &                                     Tannen (1987):  

            O’ Leary (1988)                             

                

                 

              Current L&G research: should 
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 Wrap-up activity 

 Write a summary based on your graphic organizer. Then compare how much you 

remembered from the original text. 

  Compare your answer with a classmate. 

 

 

Plenary  Answer the following questions in pairs. 

  -Think about the advantages and disadvantages of using symbols and 

  Abbreviations for note taking. 

  -What is the impact of the organization of information provided  

  in the graphic organizer? 

  -Be prepared to share your answer with the class. 

 

Homework Assignment 

Go back to the literature review and write down all known vocabulary on your vocabulary 

trifold. Maintain the same format and requirements as in previous sessions. 

 

 

Answer key n° 5 

♂ ♀

♂ ♀
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Answer key n°6 

1. When was the first corpora of language and educational materials published? 

It was published in the 1970s. 

2. Where did the two corpora derive from? 

The first one derives from three EFL textbooks published in the 1970s and 1980s, while the other 

one contains analogous data from three 21st century titles. 

3. What type of analysis did the researcher use? 

She used a contrastive analysis of the sentences in the two corpora across 11 semantic domains. 

 

 

Answer key n°  7 

        

     Language and Gender (L&G) 

 

 

  Lakoff (1975): L&G center on                                    Zimmerman and West (1975): 

                         domination                                            patterns of interactions bt men 

                                                                                                 & women 

                           

Maltz and Borker (1982):                           

                                                                                                                              L&G center on  differences 

 In = sex interaction 
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                 Cameron, McAlinden &                                     Tannen (1987): L&G center  

            O’ Leary (1988) L&G focus                                  on subgroup interactions 

               Is not mutually exclusive  

                 

              Current L&G research: should 

              be empirical, insightful, look at  

              contexts and social change. 
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Lesson sample n° 4 

Module 2 Gender Issues 

Third session 

General objective: students will be able to develop note taking strategies. 

Specific objective: students will be able to discriminate important information from academic texts 

and organize it using the Cornell method. 

Cross-curricular objectives: to raise awareness of  

 

 

          Warm-up  Make a list of what you usually take notes about. 

    Spend a few minutes thinking when and why you take notes. 

    Compare your answers with a classmate. 

 

Good note-making is important because it…  

 Enables you to avoid unintentional plagiarism  

 Helps you to focus on the important and relevant information  

 Helps you to understand and make connections with other material  

 Helps you to find or create a structure  

 Provides a personal record of what you have learned   

 Enables you to add your own questions, ideas, and examples  

 Gives you something to revise from later 
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Teacher’s note: Ask the students to share their answers with the rest of the class. Explain to 

them the benefits of efficient note taking. 

 

 

 

 

 

 

  Activity 1 

  Study the following note taking method. 

 How are the notes organized? Is it a useful way to record notes? Why/why not? Compare 

your answers with a classmate. 

 

 

 

The Cornell System 

Source:  
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Topic & key words/issues   

 

 

 

Main points:  (note taking area) 

Comments/Summary:   

 
Example taken from: http://www.brad.ac.uk/transit/media/effectivelearner-

transit/documents/students/SECTION-4-Unit-2-March-2013.pdf 
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  Activity 2 

  Brainstorm ideas, concepts or words that come to your mind after reading the 

 word hybridity. Write them in the spider web.  

 

 

                                                                           Identity 

 

 

 

  

 Hybridity  

 

 

 

                                                       

                                                               Teachers 

 

 

 

• Two other words, were already added. Think of the link that those words, hybridity, 

identity, teachers, and the ones you added have in common.  Compare your answers with 

a partner. 
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• Imagine you need to read the following text as an assignment for another course at 

PUCV. You are allowed to have your notes with you while you do your assignment, but 

you cannot bring the text with you. Use the Cornell method to take notes of it.  

 

Instructions to use the Cornell Note-taking System 

• Record in the note-taking area. 

• Try to get things down in outline form. 

• Use diagrams and different colors to emphasize ideas and make connections between 

ideas. 

• Leave some white space for adding ideas later. 

• The left hand margin, or cue column, is used to reduce your notes. There, write down key 

terms, formulas, page numbers, references, etc. 

• Underline or highlight main ideas. 

• Think critically and ask higher level questions that can be answered by analyzing your 

notes.  

• The bottom margin is for summaries. There you summarize your notes and write down 

your reflections and thoughts to question later. 

 

Three Men and a Maybe: Identity and Privilege in Male Preservice Elementary School 

Teachers 

  Scholars use hybridity to examine the complex nature of identity. Moss (2003) defined 

hybridity as the “joining of two entities to create a third entity… produced by the interaction of 

cultures, communities, or individuals” (p.12). This builds from Bhabha (1990, 1994) who 
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theorized that hybridity involved negotiating and representing identities as cultural differences 

became manifest. Haddix (2010) added that, “hybrid discourses are…systematic, strategic, 

affiliative, and sense making processes” (p.103), through which people can understand their 

identities. Male preservice elementary school teachers are statistical minorities in a predominantly 

female field, here set in a context where the majority of people were of similar ethnic and religious 

backgrounds. The men tried to reconcile different, often conflicting aspects of their identities 

within their new context. In this vein Jones (2007) asserted that such men “pick from a wide range 

of identities” to be “the right kind of man” (p.192). 

 Haddix (2010, 2012) applied hybridity to preservice teacher education, asserting that 

teacher education practice and research too often assumed White-centric programs would benefit 

all preservice teachers regardless of their cultural backgrounds. Haddix posited that minority 

preservice teachers cautiously reveled different parts of their hybrid identities depending on their 

context. She found that “revealing one’s whole self was full of risk while remaining silent allowed 

them to safeguard their most personal beliefs and ideologies” (Haddix, 2012, p. 175). Masny 

(1996) argued that this silence, coupled with awareness, could lead to transformative action in 

minority group preservice teachers. Thus, hybridity allows one to examine how male preservice 

elementary school teachers present and understand their identities throughout their educational 

experiences. 

 

Source: Tucker, S. I. (2015). Three Men and a Maybe: Identity and Privilege in Male Preservice 

 Elementary School Teachers. Journal Of Men's Studies, 23(1), 3-20. 
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Teacher’s note: To see an example of what students are supposed to do with the Cornell 

method, see answer key n°8 at the end of this lesson. 

 

 

 

 

  Wrap-up activity 

 Once you have finished taking notes, examine your notes and think about the 

following criteria. Make changes if necessary: 

• Ease of reading 

• Brevity 

• Organization 

• Titles and labels 

• Sources clearly identified 

• Use of your own words rather than mostly copied word for word 

• Main points featured and easily identified 

• Understandable 

• Use of graphics and color 

 

 

Plenary 

 Exchange your notes with a classmate and compare them. Give each 

  other feedback according to the criteria above.  
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Homework 

Go back to your notes of the text “Three Men and a Maybe: Identity and Privilege in Male 

Preservice Elementary School Teachers”. Think about ways to improve your notes. Add higher 

order thinking questions, personal comments or reflections that show evidence of your work. 

And work on your vocabulary trifold based on this text.  

 

 

Answer Key n° 8 

Cornell method of note taking 

 

 

 

 

♂
♀

♀
♂
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♂

♂

♀ ♂ 

♂ 
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Appendix A 

Needs analysis survey for freshmen PUCV students and results. 

1) When you have to read an academic text in English for an assignment at PUCV you: 

(You can choose all the options that work for you) 

 
 

Other answers: “read the text more than once.” 

 

 

 

 

2. How many times do you have to read a reading assignment to make 
sure that you understand it? 
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3- Do you think you read effectively? 

 

 

 

 4. - From 1 to 7, what mark would you give yourself in 
reading comprehension? 
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6. - The main difficulty about texts you read at PUCV is: 
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Other: “are not of my interest.” 

 

 

 

 

 

 

 

 

 

 

 

7. - When you are required to read a text in English for a course at 
PUCV, do you take notes? 
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8.- Do you think that learning about note taking 
skills can help you understand texts better? 

9.- Have you ever received training about note 
taking skills in English (at school, PUCV, etc.) 
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10.- Would you be interested in taking an elective 
course on efficient Reading and note taking at PUCV? 
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Appendix B (Cornell Notes Rubric for Reading Workshop) 
Name_____________________________________________             Date__________ 
 

  5 4 3 2 1 
Page Set-up • Name, date, class, and topic are 

clearly written in the correct place. 
• All parts but one are clearly 
written in the correct place. 

• All parts but two are 
written in the correct place. 

• Heading is missing 
three parts and/or not 
written in correct place. 

• Heading is missing. 

Legibility • Notes are neat and completely 
legible. 

• Notes are completely legible. • Notes are mostly legible. • Notes are mostly 
illegible. 

• Notes are illegible. 
  

Notes • Notes are taken on the most 
important information. 
• Accurate paraphrasing is used.  
• Logical abbreviations are used. 
• Key words have been highlighted 
and/or underlined. 
• Revisions/additions are made in a 
different color or with editing 
marks. 

• Notes are taken on the 
important information. 
•Accurate paraphrasing is used. 
• Logical abbreviations are 
used. 
• Some key words have been 
highlighted or underlined. 
• Partial revisions/additions are 
made in a different color or 
with editing marks. 

• Notes may/may not be 
accurate; information not 
always paraphrased. 
• Some words are 
abbreviated. 
• Very little use of 
highlighting / underlining. 
• Very few revisions have 
been made. 

• Notes are incomplete. 
• No use of 
abbreviations. 
• Notes have not been 
highlighted, underlined, 
or revised. 

• Notes do not reflect 
Cornell notes format. 

Questions • Questions check for 
understanding and directly reflect 
notes. 
• Questions reflect critical 
thinking.   

• Questions check for 
understanding and directly 
reflect notes. 
• Questions reflect some critical 
thinking.  
  

• Questions are basic and 
may reflect notes. 
• Questions reflect mostly 
literal information. 

• Questions are limited 
and do not accurately 
reflect notes. 
• All questions reflect 
literal information. 

• Questions are missing. 

Summary • Summary indicates learning by 
effectively identifying all main 
ideas. 
 

• Summary indicates learning 
by effectively identifying some 
main ideas.  

• Summary restates notes 
and shows some learning 
in fewer than 3 sentences. 
 

• Summary restates 
notes, but does not 
indicate learning.  
 

• No summary 
included. 

  
 Score: ______/25 
Teacher’s Comments: _______________________________________________________________________________________________________________________ 
_________________________________________________________________________________________________________________________________________ 
__________________________________________________________________________________________________________________ 
 

Adapted from: http://www.sandi.net/Page/46027 
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Appendix C 

Portfolio Rubric 

Name:  Date: 

Score: ____/24 

Criteria/ points CM FC C&C CM GO VT 

Fails to meet the standard (1) 
The student uses this format 
inadequately. Notes are 
incomplete, not well organized 
and illegible. The source is not 
registered.  
 

      

Partially meets the standard 
(2) 
The student uses this format in 
an organized way, but the notes 
are recorded literally and/or the 
source is not registered.  
 

      

Meets the standard (3) 
The student uses this format in 
an organized way but the notes 
are incomplete. Too few use of 
abbreviations and symbols. The 
source is registered.  
 

      

Exceeds the standard (4) 
The student uses this format in a 
well-organized way. Notes are 
complete and legible. They are 
written using the student’s own 
words. The source is registered. 
Abbreviations and symbols are 
used adequately.  
 

      

 
CM = Cornell method 
FC= Flow chart 
C&C= Comparison and contrast chart 
CM= Concept map 
GO= Graphic organizer 
VT= Vocabulary trifold 
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Portfolio Guidelines 

 

Directions: At the end of module 2, you should collect and submit all note taking formats that 

have been covered in class. Each format should evidence your work during the sessions and the 

improvements and revisions that you have made after the sessions. Remember that you should 

follow the instructions given in class to do each note taking format accordingly.  

 
Your note taking formats should consider: 
 
-The source of the material 

- Notes written in your own words 

-Legible handwriting  

-Adequate use of abbreviations and symbols for note taking 

- Identification of important information and note completeness 

- Organization of notes according to each note taking design 
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Appendix D (Final Reflection) 

Name: ___________________________________             Date: ________________ 
Score: ____/20 
 
Develop the following points to write your final reflection: 
My experience:  

 The source of the material you read (1 point). 
 How did you organize the information (1 point)? 

E.g. comparison and contrast; outline of main ideas; etc. 
 Personal and pertinent comment on the use of the corresponding note taking method (1 

point). 
My assessment of the note taking method: 

 Was that note taking method useful? Why/why not? Give at least one meaningful reason. 
(1 point) 
 

Note taking format My experience 

(3) 

My assessment of the 
note taking method 

(1) 

Cornell system  

 

 

Flowchart  

 

 

Comparison and contrast 
chart 

 

 

 

Concept map  

 

 

Graphic organizer  

 

 

Vocabulary trifold  
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Appendix E 
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Appendix F 
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